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ABSTRACT
PERCEPTIONS OF YEAR-ROUND PRINCIPALS: THE EFFECT OF YEAR-ROUND 
EDUCATION IN FULFILLING THE RECOMMENDATIONS OF THE NATIONAL 
COMMISSION ON EXCELLENCE IN EDUCATION AND GOALS 2000
by
Sharon C. O'Dell
This study sought to answer research questions designed to determine principals' perceptions 
of the effect of year-round education (YRE) on students, teachers, and parents. These 
perceptions were then used to determine if YRE is fulfilling the recommendations of the 
National Commission on Excellence in Education and Goals 2000.
There were 27 null hypotheses used to answer eight research questions that guided the study. 
Analysis of the data revealed that year-round principals perceive YRE as having a significantly 
positive impact on 25 variables in areas relating to educational opportunities/content, 
standards and expectations, time/flexibility and operational costs, teaching, and school/parent 
relations. Analysis of data also revealed principals' initial involvement in a year-round 
program showed a significant difference in eight of the 25 variables. The null hypothesis used 
to answer research question 8, does the organizational design of a multiple-track versus 
single-track plan have an effect on the perceptions of year-round school principals, was not 
rejected.
Based on statistical analysis of the data collected of principals' perceptions, YRE is effective in 
fulfilling the Commission's recommendations and Goals 2000 for more rigouous and 
measurable standards with higher expectations for academic performance; improving student 
competency; preparing all children to come to school ready to learn; strengthening graduation 
requirements; increasing graduation rates; using school time more effectively; improving 
teacher preparation and salaries; providing drug- free, violence free schools; and increasing 
parental involvement in schools.
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CHAPTER I 
INTRODUCTION
Principals of American schools in the 1990s are faced with demands for reform in 
education. The release of A Nation at Risk: The Imperative for Educational Reform by 
the National Commission on Excellence in Education, focused attention on the many 
problems that schools are facing (Gardener, 1983). The commission was asked to 
conduct a nationwide study of the quality of American education. The final report issued 
by the commission was designed to deal honestly and sincerely with schools, while 
focusing on an improvement in educational standards that would serve the national interest 
(Crosby, 1993). A review of the commission's report by Bell (1993) and Edwards and 
Allred (1993) summarized the following general recommendations:
A. Content - State and local high school graduation requirements should be 
strengthened, with minimum requirements having a foundation in Five New Basics during 
four years of high school: four years of English; three years of mathematics; three years of 
social studies; three years of science; and one-half year of computer science. College 
bound students should also have two years of foreign language. Content should foster an 
enthusiasm for learning as well as develop a sound base in the first eight grades for 
recommended high school curriculum requirements (Crosby, 1993).
B. Standards and Expectations - The commission recommended that schools, 
colleges, and universities adopt more rigorous and measurable standards and high 
expectations for academic performance and student conduct; four year colleges and 
universities raise their requirements for admission. Students should be given more 
challenging course work and given support in an environment that promotes learning and 
authentic accomplishments (Edwards & Allred, 1993).
1
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2C. Time: The commission recommended that significantly more time be devoted 
to the "New Basics" mentioned in the content recommendation, requiring more effective 
use of existing school time, and a longer school day or lengthened school year, thereby 
providing additional time for children to learn more adequately. Since the commission's 
report in 1983, most school districts have lengthened school calendars by three to five 
days. The Twenty-Eighth Annual Gallup/ Phi Delta Kappa Poll revealed that while the 
public supports the idea of a lengthened school day or year for high school students by a 
wide margin, it is evenly divided for elementary school students (Elam, Rose, & Gallup, 
1996).
D. Teaching - The commission recommended improved teacher preparation, 
salaries, and differentiated staffing patterns. The goal was to make teaching a more 
rewarding and respected profession. As a result of this recommendation, Crosby (1993) 
reported, 48 states have enacted or approved competency testing for teachers, approved 
admission standards for teacher education programs, or the development of unified course 
requirements for students in such programs.
E. Leadership and Fiscal Support - The commission urged citizens across the 
nation to hold educators and elected officials responsible for providing the leadership and 
financial support necessary to achieve the reforms. Research on effective schools is clear 
that a good school must have a strong leader for principal. Leadership at the school level 
has been the driving force behind much of school improvement during the last decade.
The primary responsibility for financing and governing the nation's schools
lies with state and local officials: school board members, governors, and 
state legislators (Crosby, 1993).
A Nation at Risk placed education as a major, high priority concern at the national 
level, as well as being a state and local responsibility (Bell, 1993). America 2000 grew out 
of a meeting of the Bush Administration and the 50 state governors. Krepel, Grady, &
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
3Paradise (1992, p . 31) cited six national goals initiated as a result of the meeting:
1. All children will come to school ready to learn.
2. Raise the graduation rate to at least 90 percent.
3. Demonstrate student competency in selected subjects and prepare
students to be responsible citizens, productive workers, and lifelong
learners.
4. Make the United States number one in math and science.
5. Achieve 100 percent adult literacy.
6. Ensure drug-free, violence-free schools
Krepel, Grady, and Paradise (1992) conducted a study of school board members, 
which revealed that a high priority was given to goals related to broad district 
responsibility, such as providing safe, drug-free schools and those goals relating to 
traditional local school district functions, such as student achievement, citizenship, and 
literacy and learning. A summary of the study's findings indicated that local board 
members believed education goals were best determined at lower levels of government - 
especially by school boards themselves - and in response to local needs. The national 
goals for education represent an involvement of the executive branches of the federal and 
state governments in shaping public elementary and secondary education. Many local 
school boards feel they are most responsible for setting goals, and that state legislators are 
the most responsible for whether those goals are accomplished (Krepel, Grady, &
Paradise, 1992). According to the Krepel, Grady, & Paradise (1992) study, local school 
board members do not appear willing to relinquish their traditional goal-setting 
prerogatives unless there is broader understanding and acceptance of the need for national 
goals, greater commitment to the goals, and more widespread responsibility for 
accomplishing them. Bell (1993) states that education must become everyone's
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
responsibility through transforming the total culture so that it nurtures learning inside and 
outside the school, thereby creating a learning society.
Edwards and Allred (1993) concluded in their review that the way schools in the 
United States are presently administered provides limited enforcement from the federal 
government to the states and then to local districts in fulfilling the recommendations 
published in A Nation at Risk. It was further emphasized that traditional local control of 
schools, and the reluctance of states to disrupt that tradition, resulted in little leadership 
from the federal government or the states being manifested at the local level. Edwards and 
Allred's (1993) summary concludes that although states do regulate some aspects of 
schools, such as minimum graduation requirements, there is little evidence that states have 
initiated changes in response to the commission's recommendation. Edwards and Allred 
(1993) made the following conclusions were drawn from their review of the literature: 1) 
professional educators, teachers, administrators and government officials have never 
agreed that the proposed recommendations will make the kind of improvements needed in 
the schools; 2) the data collected by the commission concluded that students in American 
schools suffer from a lack of rigor and insufficient time for adequate learning to take 
place; and 3) schools have not increased the number of days of school per year.
However, educators at the local level have pursued concerns associated with 
insufficient time for learning and continuity in learning as suggested by the commission's 
report. Year-round education (YRE) is increasingly in the forefront of the debate over 
educational reform (Sheans, Donaldson, & Bierlein, 1994) and is considered by 
proponents to be vital to the success of the school reform movement. Proponents of YRE 
claim increased educational opportunities, more alternatives for parents, better utilization 
of facilities, a stable learning environment, an increase in academic performance, savings in 
space and the operational budget, flexibility for family vacations, improved attendance, 
reduced vandalism, reduced teacher burnout, compatibility with the American family
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
5lifestyle, fewer discipline problems, less stressful teaching conditions, continued long term 
benefits for special needs students, and increased teacher pay (Alberta Department of 
Education, 1991; Association of California School Administrators, 1988; Bradford, 1991; 
Glines, 1994; Gitlin, 1988; Peltier, 1991; Rasberry, 1994; Sheans, Donaldson, & Bierlein, 
1994; Woodbum Public Schools, 1994). Principals and school board members at the local 
level are focusing on the potential benefits and advantages of YRE with greater emphasis 
as part of the transformation to more effective learning. Improving the quality of 
education requires the establishment and reform of programs for all ages from preschool 
through adulthood. Local leaders are assessing, evaluating, and experimenting with 
various programs that provide a variety of avenues for delivering new knowledge. The 
perceptions of principals pertaining to the impact of YRE may be viewed as a potential 
strength in justifying a calendar change. The identification of strengths and weaknesses as 
goals, for improvement, can be a valuable source of endorsement for YRE in districts 
anticipating possible program changes.
American education is beginning to move away from its assembly line mentality 
toward a model that provides an educational process believed to be essential for a post­
industrial world (Glines, 1987). Thus, an altered philosophy, instruction, and curriculum 
is gaining increasing attention from school leaders, at the local level, to meet the changing 
needs of our society. An examination of current literature concerning education and its 
goals for the future suggests that the idea of an educational movement conducive to 
meeting the needs of 21st century America is a prevalent theme.
Worthen and Zsiray (1994) reported that prior research generally supported the 
following statements concerning the impact of YRE: (1) Students in YRE will maintain or 
improve their academic achievement, exhibit better attitudes toward school, improve their 
overall attendance and have a reduction in drop-out rates; (2) Teachers will have a 
somewhat better attitude toward school, exhibit less absenteeism, feel more professional,
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
6and report greater stress while in session - but less burnout across the year; (3) A well 
implemented YRE program will be supported by the majority of parents, with others 
resisting any YRE program; (4) Vandalism and burglary of school property is likely to 
decrease slightly; (5) overall single-track YRE programs cost the same or more than 
traditional programs; and (6) multiple track YRE programs can result in significant cost 
savings.
Proponents of YRE believe that this model for organizing the school calendar can 
enhance learning at all grade levels in school districts (Ballinger, 1988; Bradford, 1991; 
Glines, 1992). Writers and researchers in the field of YRE are providing critical research 
with the support of the National Association for Year-Round Education. National 
statistics provided by the Association are indicative of the growing popularity and 
implementation of the concept in many school districts.
Research pertaining to the perceptions of principals in year-round 
schools of the effect of YRE on students, parents, and teachers is inconclusive, with little 
information to add to the knowledge base. The leadership role of principals in American 
schools is very influential in the successful implementation and progress of an altered 
calendar change. Based on a review of current literature, this researcher found very 
limited reseach directly pertaining to the effect of YRE on students, parents, and teachers 
as perceived by principals in YRE schools. Thus, this study is being conducted to add to 
the knowledge base on YRE and therefore provide a source of information for school 
leaders anticipating the possible implementation of YRE in their school districts.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
Statement o f the Problem 
A search of the literature pertaining to the knowledge base on YRE revealed very 
limited information concerning the effect of YRE on students, teachers, and parents as 
perceived by principals in year-round schools. Therefore, this study is being conducted to 
assess the perceptions of year-round principals concerning the effects of a year-round 
program on students, teachers, and parents in meeting the recommendations of the 
National Commission on Excellence in Education and the goals established in America 
2000 (Krepel, Grady, & Paradise, 1992).
Purpose of the Study 
The purpose of this study was to investigate the impact of YHE on students, 
teachers, and parents in meeting the recommendations of the National Commission on 
Excellence in Education and the America 2000 national goals, as perceived by year-round 
principals. Principals have key roles in the implementation of YRE and continued success 
of a year-round program in their school. Perceptions of principals with experience in both 
traditional and year-round settings were surveyed relating to the impact on students, 
teachers, and parents in the areas o f burnout, absenteeism, dropout rate, drugs and 
violence, school involvement, PTA, increased employment opportunities for teachers, job 
satisfaction, and attitudes toward teaching, learning, and school. The principals' 
perceptions could possibly influence the initiation of future YRE programs, which in turn 
may also be instrumental in meeting the proposed recommendations of the commission 
and fulfilling national goals.
Research Questions 
The following research questions were developed and then transformed into 
hypotheses which served as a guide for the study:
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
81. Does year-round education impact educational opportunities and content as 
perceived by year-round school principals?
2. Does year-round education impact student attitudes relating to school and 
learning as perceived by year-round school principals?
3. Does year-round education impact time and flexibility for learning as perceived 
by year-round school principals?
4. Does year-round education impact savings in operational costs as perceived by 
year-round school principals?
5. Does year-round education impact the attitudes of teachers relating to school 
and teaching as perceived by year-round school principals?
6. Does year-round education impact parent involvement in a year- 
round school as perceived by year-round school principals?
7. Does the organizational design of a multiple-track versus a single track plan 
have an effect on the perceptions of year-round school principals?
8. Does the initial involvement of principals in a year-round school program have 
an effect on their perceptions of the effect of year-round education?
Research Hypotheses
Ho 1: Year-round education will have no impact on educational opportunities that 
reflect more measureable standards as perceived by year-round school principals.
Ho2: Year-round education will have no impact on educational opportunities that 
reflect high expectations as perceived by year-round school principals.
Ho3: Year-round education will have no impact on a stable learning environment 
that fosters enthusiasm for learning as perceived by year-round school principals.
Ho4: Year-round education will have no impact on promotion rate from one 
grade to another as perceived by year-round school principals.
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9Ho5: Year-round education will have no impact on academic performance by 
students as evidenced through student attitudes toward school and learning as perceived 
by year-round school principals.
Ho6: Year-round education will have on impact on reduction in discipline 
problems as perceived by year-round school principals.
Ho7: Year-round education will have no impact on reduction in vandalism as 
perceived by year-round school principals.
Ho8. Year-round education will have no impact on reduction in drugs as 
perceived by year-round school principals.
Ho9: Year-round education will have no impact on reduction in violence in their 
school as perceived by year-round school principals.
Ho 10: Year-round education will have no impact on positive attitude displayed by 
students toward school and learning as perceived by year-round school principals.
Ho 11: Year-round education will have no impact on reduction in dropout rate as 
perceived by year-school principals.
Ho 12: Year-round education will have no impact on improved student attendance 
as perceived by year-round school principals.
Hol3: Year-round education will have no impact on time and flexibility relating to 
remediation classes during intersession periods as perceived by year-round school 
principals.
Ho 14: Year-round education will have no impact on time and flexibility relating to 
enrichment classes during intersession periods as perceived by year-round school 
principals.
Ho 15: Year-round education will have no impact on the effective use of school 
facilities as evidenced through savings in operational budget as perceived by year-round 
school principals.
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Ho 16: Year-round education will not impact on teacher absenteeism as perceived 
by year-round school principals.
Ho 17: Year-round education will not impact on teacher burnout as perceived by 
year-school principals.
Ho 18: Year-round education will not impact employment opportunities for 
teachers resulting in increased pay through teaching or substituting during intersession 
periods as perceived by year-round school principals.
Ho 19: Year-round education will not impact attitudes displayed by teachers 
toward school and teaching as perceived by year-round school principals.
Ho20: Year-round education will not impact opportunities for staff development 
as perceived by year-round school principals.
Ho2l: Year-round education will not impact the willingness of teachers to 
consider more change and innovation as perceived by year-round school principals.
Ho22: Year-round education will have no impact on parental involvement in 
school activities as perceived by year-round school principals.
Ho23: Year-round education will have no impact on parental involvement in 
volunteer programs as perceived by year-round school principals.
Ho24: Year-round education will have no impact on parental involvement in 
Parent-Teacher Association as perceived by year-round school principals.
Ho25: Year-round education will have no impact on parental flexibility with more 
alternatives for family vacations.
Ho26: There is no difference in perceptions of principals of multiple-track versus 
single-track program designs.
Ho27. There is no difference in perceptions of principals based on their initial 
involvement in a year-round program.
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Significance of the Study 
Research in the field of YRE is limited and inconclusive in the area of principal 
perceptions. The significance of this study of principal perceptions is to explore how 
principals perceive the effects of YRE on students, teachers, and parents, that has 
limited reference in the literature. It is expected that data gathered in this study will aid the 
National Association for Year Round Education in the evaluation of year-round programs 
in the southeast. Data for this study will add to the YRE knowledge base and may be 
used for empirical studies in the future.
Limitations of the Study 
The study is limited to the school year of 1996-1997.
The study is limited to principals serving in year-round schools in seven 
southeastern states: North Carolina, South Carolina, Virginia, Tennessee, Kentucky, 
Alabama, and Georgia.
The study is limited to principals with experience in both traditional and year- 
round programs.
Definition of Terms
Year-Round School
A mechanical scheduling system which is a demise of the traditional September to 
June school calendar (Merino, 1983), resulting in an adoption of an extended year 
calendar for a variety of reasons, including fuel conservation, improved educational 
opportunities for students, and alleviation of overcrowding (Ballinger, Kirschenbaum, & 
Poimbeauf, 1997; & White, 1985), rather than focusing on opportunities for continuous 
lifelong learning (Glines, 1994)
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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Year-Round Education
A philosophical rationale based upon a concept related to the quality of life, and 
education that considers the total learning environment (Glines, 1987). A reorganization 
of the school calendar into instructional blocks with vacations distributed across the 
calendar year so that learning is continuous throughout the year (Quinlan, George, & 
Emmett, 1987).
Single-Track Plan
A scheduling plan of learning and vacation periods in which there is only one 
group of students with everyone following the same learning and vacation blocks (Glines, 
1995c).
Multiple-Jrack Plan
A year-round schedule where the problem of overcrowding may be addressed by 
dividing the student population into tracks, with all but one track in attendance at school 
at any one time, thereby enabling more students to attend a single facility (Herman, 1991). 
This division allows for an increase in the capacity of school buildings by 20, 25, 33, 50, 
or 100 percent, depending upon whether a three-track, four-track, five-track, or 
individualized calendar is adopted.
School-Within-A-School Plan
Program plan which offers both the nine-month and year-round options within the 
same building (Glines, 1987).
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Overview of the Study 
The study was organized and presented in five chapters:
Chapter 1 introduced the study and included the following components: a 
statement of the problem, the purpose, research questions, hypotheses, significance of the 
study, limitations, definitions of important terms, and an overview.
Chapter 2 is a review of the related literature and is divided into thirteen 
subheadings:
1. History and Philosophy - a historical overview of YRE in the 
United States.
2. National Year-Round Statistics - current statistics for 1995 as reported by the 
National Association for Year-Round Education.
3. Teaching Strategies - A discussion of the opportunity for teachers in year- 
round programs to be more innovative.
4. Overcrowding, Cost Effectiveness, and Building Efficiency - review of 
literature pertaining to the cost and savings accrued by YRE.
5. Programs - various school calendar options tailored to academic 
needs and interests of students.
6. Intersession - vacation time for families or a time of remediation or 
enrichment for those students who wish to attend.
7. Implementation - a discussion of the implementation process.
8. Attitudes of Parents and Students - a discussion o f parent and student attitudes 
before and after implementation of a year-round schedule.
9. Effects on School Administrators - discussion of administrator bumout.
10. Academic Benefits to Students - a review of literature relating to 
academic improvement for students as evidenced in standardized test scores, 
student bumout, less review time, and benefits for disadvantaged students.
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11. Non-Academic Benefits to Students - relating to discipline problems, drop out
rate, individualization, attendance, illness, and child care problems.
12. Teacher Impact - opportunity for 12 month employment.
13. Summary
Chapter 3 identified the seven southeastern states, with the number of schools per 
state, in which the research participants from year-round school systems were surveyed.
A description of the study, population, instrumentation, procedures, reliability of the 
instrument, data analysis, and a summary are also included in Chapter III.
Chapter 4 contains a presentation of the data and an analysis of the findings.
Chapter 5 contains the summary, findings, conclusions, and recommendations for 
the study.
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CHAPTER 2 
REVIEW OF RELATED LITERATURE
As American educators realize the need for reform of the educational system, many 
proposals are being presented as possible improvements. One proposal is the concept of year- 
round education (YRE), for it addresses two key problems. 1) efficient use of current school 
facilities, and 2) maximizing student learning outcomes (Mutchler, 1993). Year-round plans 
should not be viewed as leading to the demise of traditional school calendars, but as providing 
methods or options which more closely fit changing lifestyles, work patterns, and community 
involvement for larger segments of the population (Glines, 1987, Merino, 1983). This 
country's growth and development has changed the need for the traditional three-month 
summer vacation initially created to accommodate the agricultural work force (Baker, 1990; 
Weinert, 1987). The original school calendar was designed for an agrarian lifestyle that is no 
longer applicable in most American communities. Proponents claim that it is hard to defend 
the traditional school calendar on educational grounds, but moving away from this traditional 
practice will require a significant shift in attitudes (Alberta Department of Education, 1991). 
Greenfield (1994) states that YRE provides educational change that seeks to affect per-pupil 
costs and academic achievement. Greenfield further states that YRE must be planned in the 
context of the change process. Expectations must be carefully developed, and the process 
may require a reassessment of those expectations.
The traditional school calendar is not in harmony with the economic realities of an 
increasingly urban/suburban society where so many people live today (Ballinger, 1985). The 
traditional school calendar was designed to allow students to assist with gathering crops 
crucial to the existence of pioneer families. However, Ballinger (1995) states that in present 
day American society, the long summer vacation of three months is detrimental to many 
students, especially those scoring below the 50th percentile on standardized tests. He further
15
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argues that providing equal learning opportunities for average and below average students 
requires continuous assistance over twelve months, not nine. His analysis (1987) of the 
benefits favoring the bilingual, limited English, and English as a second language student 
found that those students who experienced additional exposure to English speaking 
environments benefited with improved language skills, that might otherwise spend their 
traditional summer vacation in non-English language situations. Opheim, Mohajer, and Read 
(1995) report that there is a greater degree of consensus on the beneficial effects of YRE on 
disadvantaged special education, or bilingual education students. Alcorn (1992), Weaver 
(1992), and Woodbum Public Schools (1994) report that, on average, disadvantaged students 
classified as low-income, limited-English speaking, and in need of additional educational 
support, lose significantly more knowledge during the summer months than do advantaged 
students. Based on their research, Capps and Cox (1991) concluded that prolonged 
interruptions have a negative academic effect, whereas YRE or extended schooling showed a 
positive effect on achievement levels. Doyle and Finn (1985) are also supportive of this 
finding, as related to special needs students who adapt well to a YRE schedule because it 
provides a continuous routine. Gifted and college bound students at the top of the 
achievement scale are not harmed by YRE, for they are already continuous learners. Ritter 
(1992) studied the effects of a YRE calendar on gifted and talented students and found that 
the scores of year-round school students were more even and consistent than those who 
attended a school with a traditional school calendar. Ritter further suggested that perhaps a 
more steady learning process is occuring with the year-round students as evidenced by more 
constant scores.
The primary justification for changing to a year-round calendar should relate to 
programs, people, choice of learning, and a democratic lifestyle (Glines, 1987). Lifestyles, 
work patterns, and communities are continuing to evolve; YRE can offer freedom of choice 
and flexibility tailored to fit personal needs and preferences of family units; further it can be
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practical and efficient (Glines, 1994). Experience indicates that YRE effects all aspects of 
school, from what classes are taught to how the programs are administrated.
A research summary by Rasberry (1994) reports that year-round schools are 
"considered to improve education, to be innovative, to relieve overcrowding or to save 
money. If these are the goals, year-round schools may not be the answer" (p. 2). Rasberry's 
summary addresses the important question "Do year-round schools improve education?" He 
believes that many studies conducted on year-round schools suggest the answer is no. He 
further explains that "changing the days students attend school does not address what many 
believe are the real problems in education, which include a lack of parent involvement, 
curriculum that needs restructuring, teacher continued education, and effectiveness of 
teaching methods" (p. 2).
History and Philosophy 
The current notion of YRE was implemented in the early part of the 20th Century, and 
therefore it is not a new phenomenon in the United States (Glines, 1995; Peltier, 1991; 
Rasberry, 1994; Ritter, 1992; Rodgers, 1993). Further, the concept of YRE has been related 
to the "summer vacation schools" of the 1870s; prior to that, schools in larger urban districts 
were open 240-250 days.
The first modem era programs were documented in Bluffton, Indiana (1904), Gary, 
Indiana (1907), Amarillo, Texas (1910), Newark, New Jersey (1912), Minot, North Dakota 
(1917), Omaha, Nebraska (1918), Nashville, Tennessee (1925), Aliquippa, Pennsylvania 
(1928), and Ambridge, Pennsylvania (1931) (Baker, 1990; Bradford, 1991; Merino, 1983; 
Rodgers, 1993;) and documented in Year-Round Education: History, Philosophy, Future 
(Glines, 1995). These YRE programs were begun for different reasons. Newark to help 
immigrants learn English and enable students to accelerate; Bluffton to improve learning and 
accommodate more students; Minot to meet the needs of the "laggards"; Aliquippa and
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
18
Ambridge for space; Omaha to offer continuous vocational training programs; and Nashville 
to improve the quality of education. The early adoptions did not survive the late 1930s 
depression years and the national uniformity needed during World War II.
William Wirt in Bluffton and Gary, Henry Weber in Nashville, Harlan Vanderslice in 
Aliquippa, John Beveridge in Omaha, Bennett Jackson in Minneapolis, and Addison Poland 
and Warren Roe in Newark, New Jersey, led the pre-1940 continuous learning philosophies 
that prevailed (Glines, 1995). However, implementation was limited until the late 1960s and 
early 1970s (Merino, 1983), for the rebuilding of America at the end of World War II found 
returning soldiers taking advantage of the G I Bill to gain high school and college diplomas 
(Baker, 1990), but also in need of jobs; the construction industry (building new schools) 
helped provide employment during the war to peace transition. Later, as districts received 
less financial support and were in turn called upon to be more cost efficient, interest was 
reborn, but then slumped again until the past two decades. The late 1980s and early 1990s 
resurgence, which was initially a mechanical calendar adoption to generate additional space, is 
now being projected as a vehicle to enable 24-hour lifelong 21st Century learning (Ballinger, 
1995; Glines, 1994). The revival was initiated for three major reasons: to accommodate 
increased regional population trends, particularly in the rapidly growing West and Southwest; 
the United States' focus on competition with Japan and Germany; and the need to achieve full 
utilization of buildings and equipment (Baker, 1990; Finan & Finan, 1993). The 1990s has 
seen a more meaningful focus on YRE because of its academic values and contributions to the 
total learning of individuals.
At the Annual Meeting of the Association of Year-Round Education in 1994, Don 
Glines, Director of Educational Futures and a Consultant for the California Department of 
Education, presented eight reasons summarizing the philosophical advantages of YRE. These 
advantages were used as a basis for further justification of a year-round calendar change that 
can be tailored to fit personal needs and preferences of family units.
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1. Continuous learning - Schools are like hospitals, they are helping 
institutions. Their doors should never be closed, with on-campus 
and off-campus sites available, for constant learning.
2. Employment Realities - Many workers cannot take summer 
vacations. Parents appreciate non-summer periods for time with 
their children. Teachers can have extended contracts with extra 
earnings through intersession employment and substituting.
3. Lifestyle Diversities - YRE can create three-, four-,or 
five-vacation plans which help to combine employment and lifestyle 
preferences. Families can take vacation at different times of the 
year, and benefit from both on and off season opportunities.
4. Curriculum Facilities - Overcrowded schools can create more space 
with the use of a multi-track plan creating a reduction in on-site 
enrollment during learning blocks and three week vacation blocks - 
one group is always on vacation. Full, but not overcrowded sites, 
can reduce the load on special facilities (gyms, cafeterias, libraries) 
and create several empty classrooms at no cost to convert to better 
curriculum facilities (e.g. science laboratories, techology centers, 
and art, music, home economics, and other such possibilities.)
5. Improvement Catalyst - YRE can be used as a catalyst for 
restructuring, thus providing an opportunity for change and 
innovation — a transition toward proposed 21st Century learning 
systems. As a simple illustration, non-grading eases scheduling and 
provides better instructional environments.
6. Community Enhancement: Park and recreation programs, 12-month 
swimming lessons, year-round Bible schools, reduced highway
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congestion, less summer pressure on the police force, on-going 
volunteers for health and social agencies, continuous help for 
limited-English speaking and special education youth, a greater 
potential for reducing the dropout rate and for increasing student 
skills and knowledge levels, and providing the opportunity for gifted 
students to pursue additional learning in specific areas of interest, 
are potential areas for enhancement
7. People Considerations - YRE offers a continuous home role model 
by providing breakfast, lunch, and snacks for a significant number of 
low income children. Intersessions can offer a time to address 
health and emotional as well as educational needs. Parents who 
work summers can take off-peak periods off to be with their child - 
even if only for a week at home.
8. Personal Choices - Wherever possible, YRE and nine month 
learning should be offered as options. In most communities, at least 
50% cannot take or do not want a long summer vacation.
To speed the transition to YRE, educators must think in terms of creating continuous 
learning environments. This concept can become the stimulus to reexamine raditional 
philosophy, curriculum, delivery systems, facilities, organizations, vacations, community 
services, and volunteering - everything pertaining to the enhancement of learning (Glines, 
1994).
The pre-K through graduate teacher education program at Wilson Campus School at 
Mankato State University, Minnesota, is an excellent transition model. Long (1994) describes 
the K-12 laboratory school whose approach was in direct contrast with the dominant 
schooling patterns in its day. This particular continuous learning calendar was called "The 
Personalized Continuous Year". "Early forms of such educational innovations as authentic
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assessment, site-based decision making, cooperative learning, nongraded student grouping, 
multicultural education, personalized curricula, and teaching to diverse learning styles 
emerged as integral aspects of the program at Wilson Campus School" (Long, 1994, p. 540). 
Wilson concentrated on a student-centered or personalized curriculum by providing 
alternatives in content and methodology that were designed to meet individual student needs. 
"At Wilson, an open philosophy meant new arrangements and interpretations of space, time, 
personal relationships, knowledge making, and decision making" (Long, 1994, p. 541).
School was in session 240 days with students attending any 170 days with voluntary 
intersession and vacation as they wished. Curriculum and instruction were completely 
personalized and individualized using a continuous progress design. Students selected then- 
own advisors and teachers. There were no classes or required subjects. Each student, 
kindergarten through seniors, was given the responsibility for creating his or her own learning 
environment. Through this personal individualized design, students and teachers had the 
advantage of complete flexibility.
Don Glines became the director of the Wilson Campus School in 1968. His objective 
for the school was to incorporate key concepts resulting from the Progressive Education 
Association's Eight-Year Study into a comprehensive program (Long, 1994). Glines, as 
reported by Long believed that "traditional models of schooling - and even the schools 
involved in the Eight-Year Study - placed cognitive development above psychomotor 
and affective development. He viewed the three as interdependent and reversed their order of 
importance, placing affective development foremost" (p. 541). This belief established the 
foundation of the school design that incorporated a nongraded system, with multiage learning 
and progression with a curriculum that was interdependent for the majority of the learning 
activities (Glines, 1995).
As an increasing number of districts began to examine year-round possibilities again, it 
became apparent it was more than a concept. Glines (1987) offers the following contrast
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of YRE viewed as a concept and as a philosophy. When envisioned as a concept, YRE is 
based on the total learning environment for children. A year-round calendar only considers a 
mechanical scheduling system designed to house more students. Therefore, it has become 
important to understand YRE as a philosophy; it can offer an option for all who can benefit. 
YRE can provide a means for assisting in the improvement of the quality of life for individual 
persons and for society as a whole, and, as stated by Ritter (1992), can offer the potential of 
alternative schedules for learning. Although criticized by traditional group-paced 
organizations, it is "a matter of philosophy; . . .these people seldom understand the rationale for 
continuous learning options and alternative teaching styles" (Glines, 1987, p. 17). The 
concept of YRE continues to grow as a viable alternative for American educational reform, 
serving to enhance the potential of learning in communities for all persons in a district, pre- 
kindergarten through adult, who could benefit, whether the community is growing or not 
(Glines, 1994). Implementation can be accomplished without additional, or only minimal 
expense, and does not need to cause great conflict in areas of school operations (Association 
of California School Administrators, 1988; Ballinger, Kirschenbaum, & Poimbrauf, 1987; 
Glines, 1994).
National YsarrRound Statistics
A study of YRE by James Bradford (1991) cited the following 1991-92 national year- 
round statistics, twenty-three states had programs, involving 204 school districts, 1,281 
elementary schools, 142 middle/junior high schools, 18 special schools, and 205 high schools, 
totaling 1,646 public schools in year-round. The private sector had 22 schools operating year- 
round programs, or a grand total of 1,668 year-round schools housing 1,349,835 students.
The largest number of sites were located in California, Utah, and Nevada.
Based on statistics published in the Twenty-Second Reference Directory of 
Year-Round Education Programs for the 1995-96 School Year by The National Association
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for Year-Round Education, Dr. Charles Ballinger, Executive Director reported the following 
statistical summaries, thirty-nine states had year-round programs involving 483 districts, 
2,416 elementary schools, 251 middle/junior high schools, 30 special/atypical schools, and 130 
high schools, totaling 2,369 year-round public schools. The private sector had 47 schools 
operating year-round programs. The 1995-96 grand total was 2,416 year-round schools 
housing 1,765,563 students.
As is evidenced in these statistics, YRE is growing in acceptance, not only for the 
educational benefits (Natale,1992), but also for employment and lifestyle benefits (Glines, 
1996). Districts in states such as North Carolina are now adopting single track YRE, which 
creates no space nor saves money, but does offer many personal and educational advantages 
(Glines, 1996).
Year-Round Versus Present Educational Structure 
Educators, as innovators of the 1990s, are cited by Glines (1995) and reported as 
stating that schools must be significantly different to be better. The year-round concept was 
one of the changes cited by these educators as necessary, but by itself was not that important. 
Restructuring the school calendar from nine to twelve months does not necessarily insure 
change in teaching pedagogy, but rather provides a longer avenue of time during intersession 
periods for more frequent reflection and evaluation of strategies and planning that may 
influence change. Although the flexibility of a year-round calendar could provide for more 
flexibility in instruction, Peltier (1991) expressed concern that experience has shown most 
instructional methods used in YRE are the same as in traditional education.
Wood and Vik (1991) reported that the length of the school year and school day were 
very similar in many school districts throughout states. YRE has the same number of days as 
the traditional calendar when operating on a single track plan, but with more vacations; it 
provides educators with a work schedule that is much easier to endure (Bradford, 1991;
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Glass, 1992; Gitlin, 1988; Hazleton, Blakely, & Denton, 1992; Hoffman, Wallace, & Reglin, 
1991; Ritter, 1992; Wood & Vik, 1991). A study by Herman (1991), indicated that YRE 
caused no loss of educational quality. Peltier (1991) and Weaver (1992) stated the effect of 
YRE on student achievement has not reduced educational quality or negatively affected 
students' academic performance. Worthen (1994) is supportive of this finding in a summary 
and synthesis study o f YRE that suggests students' performance on measures of academic 
learning (e.g., reading and math) is about the same in most studies as their performance while 
on traditional schedules, with some studies showing YRE programs yielded significantly 
higher student achievement. Proponents believe that the American public would be willing to 
support YRE, for it could provide dramatic, tangible benefits as opposed to marginal 
improvements in United States education (Doyle & Finn, 1985). Educators should consider 
the advantages that a 48-week year, of a year-round schedule, would provide to students of all 
abilities. Doyle and Finn report accumulating evidence, from an academic standpoint, that a 
full year of school produces improved learning, particularly in the case of low-income and 
socially disadvantaged students. However, in a later study by Campbell (1994), it was 
concluded that the type of schooling calendar appeared to make no significant differences in 
outcomes for the academically at-risk student.
As stated previously in this review, children do not learn at the same rate; yet those 
advocating reforms are justified when insisting that all students should achieve minimum levels 
of academic competence (Doyle & Finn, 1985). Teachers should recognize that everyone 
has varying strengths and weaknesses and incorporate a variety of teaching strategies for 
knowledge delivery allowing for adaptation to individual student strengths (Carbo, 1996).
The challenge to educators is consistency in learning theory and instructional strategies that 
focus on interactive classroom environments which encourage thoughtful learners (Coker & 
White, 1993). For the immigrant child who needs to know English, the student with learning 
difficulties, the gifted child, and the average child, the 48-week year allows for flexibility in
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meeting the needs of each child. Immersion in language study; providing time for work on 
areas of weakness without the stigma of staying back a whole year; opportunities for 
exploring a new subject, getting requirements out of the way or indulging a special interest; or 
time for pursuing interests for which there is insufficient time the rest of the year can become 
dramatic, tangible benefits that could offset marginal improvements in the education of United 
States students (Doyle & Finn, 1985). A 48-week year would also bring the United States 
education system more into line with those of our major economic international competitors 
(Bradford, 1991; Wood & Vik, 1991).
Experts, as reported by Gitlin (1988), suggest that objections to YRE stem from a 
resistance to change. Experts were also reported as stating Americans are still attached to 
their agrarian roots and an era when schools were in session only during cold weather when 
crops did not need tending or harvesting (Capps & Cox, 1991; Doyle & Finn, 1985; Hoffman, 
Wallace, & Reglin, 1991). Change is difficult in any organization and in many cases it is not 
the idea or innovation that is rebuffed, but rather the actual process itself.
Rasberry (1994) reported that year-round programs often provide no evidence of 
significant impact on the quality of education or academic achievement; they are more costly 
to operate; there is little community support for calendar reform; and there is concern for 
disruption in family life with few benefits.
One of the essential conditions for the success and implementation of a year-round 
school plan must be the degree to which parents and the community are favorable to a change 
in the traditional schedule (Merino, 1983). In a 1992 study conducted by Sardo-Brown and 
Rooney, a survey of community opinion was conducted about trying year-round education in 
one pilot elementary school located in a small mid-western school district. The result was an 
overwhelming rejection of year-round education. The most commonly mentioned fears 
reported were: Children from the same family would be on different school schedules; parents 
would experience difficulty with child care during the weeks of intersessions; summer time
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activities would be disrupted; increased cost for air-conditioning would occur during hotter 
months; families would experience interference with summer vacations; and a concern that 
year-round education has not been demonstrated to be educationally effective.
Rodgers (1993) suggests that the majority of studies on the implementation of YRE 
indicate that it does not conclusively result in increased academic achievement; offers 
moderate savings in building and maintenance costs, but an increase in personnel salaries and 
cooling costs; and is gaining general acceptance among parents whose children attend year- 
round schools, but is strongly opposed by some parents and community members. She further 
states that difficulties center on assessment and implementation.
Overcrowding, Cost Effectiveness, and Building Efficiency 
This study does not deal specifically with multi-track versus single track programs 
designs. The information in reference to these designs are included as important parts of the 
literature dealing with YRE, providing a more complete picture of the concept.
The problem of overcrowding has become a major concern in many school districts. 
YRE has been cited as making more efficient use of scarce classroom space, maximizing 
physical plant utilization, and allowing systems to close old, inefficient, or unsafe buildings and 
temporary facilities with extra classroom capacity created by multi-track year-round calendars 
(Alcorn, 1992; Doyle & Finn, 1985; Gandara & Fish, 1991; Gregory, 1994; Herman, 1991; 
Merino, 1983; Mutchler, 1993; Smith, 1992). With the implementation of a YRE plan, school 
districts can avoid the high cost of new construction to alleviate overcrowding coupled with 
less available tax money (Ballinger, 1988; Finan & Finan, 1993; Gitlin, 1988; Glass, 1992; 
Glines, 1987; Herman, 1991; Kokol, 1994; Merino, 1983; Pittman, Cox, & Burchfiel, 1986). 
Studies have shown that YRE can increase student capacity anywhere from 20% to 50% in a 
given facility using a multi-track program (Herman, 1991; Smith, 1992). Other studies have 
indicated that in comparisons with simulated budgets, YRE can accrue savings of 5% to 8%
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and as much as 15% (Merino. 1983). However, in districts not understanding year-round as a 
philosophy, when the savings were only minimal, YRE was abandoned after only a few years. 
An example is Virginia Beach, Virginia where children did not differ in achievement from 
students in nine month schools and the net dollar savings came to only $8 per pupil because of 
higher staff costs (Sincoff & Reid, 1975).
A cost effectiveness study for Seminole County (Florida) cited by Rasberry (1994) 
concluded there are no estimated cost savings - either short-term or long-term - that can result 
from providing year-round operation of schools. Though modified calendars will produce an 
immediate release from overcrowding by increasing the available capacity of existing schools, 
all long-term savings in construction costs will be more than offset by increased operational 
costs.
Ballinger, Kirschenbaum, and Poimbrauf (1987) reported that there have been several 
studies on the potential cost savings of YRE. One such study cited was Oxnard, California, a 
middle sized district that reported its multi-track, year-round programs saved the district 
approximately $1,000,000 annually in operating costs as well as $5,000,000 in unneeded 
capital outlay costs, a figure that will increase to $10,000,000 over a four year period.
In a further study of Oxnard, Natale (1992) quoted Norman Brekke, superintendent at 
the time YRE was being implemented, as saying the multi-track calendar change, with 
students in school three months and out one month, "has increased the capacity of two 
existing buildings by about 2,000 students, saving the district the $20 million it would have 
cost to build new schools to handle the growing enrollment" (p. 29).
The Jefferson County, Colorado School District made year-round scheduling a priority 
in the 1970s, but after the first pilot study, the district conducted no additional studies of 
potential educational or economic benefits of the programs (Natale, 1992). Natale further 
states that "when Jefferson County built and opened new schools to displace the year-round 
operation, the district's total operating costs far exceeded the costs for serving the same
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
28
enrollment on a year-round calendar" (p. 30). However, no one is reported as ever having 
presented a convincing case to the public that explained the savings involved in the year-round 
approach (Natale, 1992).
Research conducted by Christie (1989) noted reasons other than overcrowding for 
considering YRE: 1) buildings and equipment already are available; 2) teachers may request 
and/or be given extended contracts; 3) administrative staffs already operate year-round; 4) 
many fixed costs are independent of the number of months the school operates; 5) many 
young people have difficulty making worthwhile use of the long summer vacation; and 6) an 
increasing number of students are becoming involved in summer school programs for 
remediation, enrichment, and acceleration.
Fiscal experts are indicating that educators no longer have the luxury of funding empty 
school buildings for three months each year (Ballinger, 1987; Bradford, 1991; Glines, 1994). 
To meet anticipated financial savings, schools must operate at top capacity (Peltier, 1991). 
However, costs must be examined when considering the implementation of YRE. Overall, 
YRE costs were reported to be higher initially, when the program was set up, and 
subsequently with substantially lower annual increases (Greenfield, 1994).
In an ongoing effort to meet the exploding increase in student populations, the state of 
California passed Assembly Bill 87,mandating that district eligibility for priority status for 
state school building construction money be determined in part by its willingness to operate a 
multi-track year-round program. This bill established implementation and operation grants 
for space saving year-round programs (Smith, 1992).
Programs
The different continuous programs identified by educators have included extended 
attendance plans (longer number of days), staggered attendance plans, and mandatory or 
voluntary plans (Ballinger, Kirschenbaum, & Poimbrauf, 1987; Christie, 1990; Glines, 1987;
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Rodgers, 1993). There are over 30 year-round calendar adaptions (Glines, 1995). Some of 
the more popular plans are as follows:
Block 45-15: only one group of students, with everyone following the same 
nine week learning and three week vacation blocks.
Flexible 45-15: nine week learning and three week vacation blocks, 
individualizing the instruction and curriculum to enable students to jump tracks 
for special reasons.
Staggered 45-15: four groups of students (A, B, C, D) rotate so that only 
three are in school at one time. When A, B, and C attend, D is on vacation. 
Students attend 45 days and then vacation for 15 days - a pattern repeated four 
times during one year.
Staggered 60-20: four groups of students, similar to the 45-15 plan, except 
students rotate through three 60 day learning blocks and three 20 day vacation 
periods, with one of the four groups always on vacation.
Staggered, Block, Flexible 90-30: the same basic concept as the 45-15 and 60- 
20 calendars, except in the 90-30, students attend school for two 90 day 
learning blocks separated by two 30 day vacation blocks.
Block 60-20: same as the staggered 60-20, except there is only one group of 
students as in the Block 45-15 plan.
Concept 6: six 40-44 day learning blocks; students attend four of the six (two 
in succession) and have two separate 40-44 day vacation periods; this plan 
provides overlapping days or longer school days to reach 180 days.
Modified Concept 6 : The same calendar as Concept 6, except the units are 
divided into four weeks; students attend eight weeks, followed by four weeks 
of vacation.
Concept 8: eight, six week terms in which students select, if voluntary, or are
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assigned, if mandatory, six of the eight terms.
Quinmester: five, nine-week quins, with students selecting or being assigned 
four of the five quins, or attending all five for acceleration (Alberta Department 
of Education, 1991; Ballinger, 1987; Glines, 1995; Mussatti, 1992; Rodgers, 
1993).
Extended School Year: more than 180-day calendar, with staggered blocks, 
such as four 50-day terms and four 15-day vacations (Glines, 1987).
All calendar configurations can be affected by holidays, parent employment patterns, 
staff development days, community preferences, climate, geography, teacher union support, 
and additional related factors (Glines, 1995). It is further noted by Glines (1995) and 
Ballinger (1987) that there are configurations currently more popular, but they are not 
necessarily the best. All calendars have advantages and disadvantages; they can all work well, 
or can fail, depending on the understanding and implemention factors and the best match in a 
given community.
Intersessions
Intersessions - periods of vacation between teaching segments and the equivalent of 
the summer school in the traditional calendar - are considered to be a continuous part of the 
learning process, not isolated summer courses in the YRE concept. Students are offered 
traditional, remedial, and enrichment opportunities which are often more exciting, creative, 
and innovative. Learning can occur on-campus and in off-campus locations through field trips 
(oceanography camp at the seashore, drama at a local theater, aquatic studies at a nearby 
stream) and other extended learning opportunities (Ballinger, 1995, Glines, 1995).
Proponents state that single track calendars do not save space or money, but coupled with 
intersessions, can offer continuous twelve month learning (Glines, 1994).
To further enhance the concept of continuous learning, researchers state that a variety
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of common organizational patterns can be provided through different mechanical methods of 
rearranging the calendar. An illustration of the school-within-a-school plan can offer both 
nine month and YRE options within the same building. Geographically paired schools also 
give parents a choice of a YRE calendar and a traditional school calendar, as does the creation 
of neighborhood clusters, where one of three or four buildings can offer the option of a 
continuous learning design ( Glines, 1987).
Implementation
YRE programs are most often implemented on a pilot basis to determine the 
educational advantages for individual areas . YRE may not be appropriate for all 
communities, especially in those where children contribute to the family livelihood during the 
summer months (Merino, 1983). However, YRE should be a calendar option in every school 
district for children and parents who hold this preference (Glines, 1996; Schuck, 1990).
The necessity of combination classes in schools of less than 500 students to 
accommodate the multi-track program has created criticism of the YRE program (Peltier,
1991; Stimson, 1992). Combination classes are formed when students from two adjacent 
grades are placed in one classroom under the supervision of one teacher (Stimson, 1992). 
These classes have been cited in some smaller elementary schools where teachers have been 
forced to accept two grade levels to balance class enrollments (Glines, 1994). Classes are 
generally formed for administrative not philosophical reasons, and are organized merely to 
equalize class size (Stimson, 1992). However, nongraded classes in an individualized program 
eliminate combinations and offer better pedagological environments.
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Attitudes of Parents and Students 
YRE consultants recommend that normally before the implementation of a program, 
attitudes of parents, students, and teachers should be surveyed. Merino (1983) cited a survey 
conducted by Hill (1980) in Hillsboro, Oregon, that revealed positive attitudes were expressed 
as long as family members and neighborhood children had the same vacation periods. In a 
similar survey conducted in Onondaga County, New York, by McDaniel (1976), it was 
revealed that among 161 teachers, 18 school administrators, and 74 citizens from community 
service groups, school personnel were the most negative, with parents expressing a 50-50 
attitude ratio (Merino, 1883). In both surveys, respondents had no first-hand experience with 
YRE. Parents with students enrolled in YRE were more favorable in attitude (Christie, 1989; 
Merino, 1983). Although some parents and teachers find the year-round schedule more 
convenient, many who have experienced YRE -- students, teachers, and administrators — have 
expressed frustration and dissatisfaction (Rasberry, 1994). One of the most important 
conditions for the success of the YRE plan is how the parents perceive it. "The most 
important predictor of whether or not a district followed through and implemented the year- 
round schedule was attitude." (Merino, 1983, p.309). Thus, administrators, teachers, parents, 
and the community must be involved in defining goals and objectives before undertaking a 
year-round program (Peltier, 1991).
A study conducted by Schuck (1990) to ascertain community concerns regarding the 
implementation of YRE in the Anaheim City School District drew the following conclusions:
1. Parents consider YRE an advantage over the traditional year school with 
reference to academic achievement, enthusiasm toward school, and attendance.
2. Parents are ambiguous with reference to the effect of YRE on social 
development, behavior at school, and attitude toward school.
3. Parents of children who have attended year-round and traditional school do 
not feel that YRE causes a conflict in scheduling of family vacations, while
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those whose children have only attended traditional year school envision 
problems.
4. Parents perceive that YRE allows for improved use of school facilities.
5. Parents perceive that their children would prefer traditional year education 
over year-round.
6. Parents prefer YRE over traditional year education.
In Tennessee, the Kingsport City School System dropped plans for implementation of 
YRE as a result of a survey conducted by Elaine Westfall, year-round education coordinator, 
when the majority of parents preferred a traditional calendar. School officials had plans to 
implement a year-round schedule in three of the elementary schools in the fall of 1995. 
However, after a survey revealed that parents and teachers wanted to keep the traditional 
summer vacation, plans were dropped. "We have tried to get a real feel from the community 
on this", said Director of Schools George Norris. "It's obvious that our community is not 
ready for us to try an alternative calendar." (Kingsport Times-News, 1995, p.A-1).
The school-within-a -school plan offers both the nine-month and year-round options 
within the same building. However, based on the article in the Kingsport Times-News, this 
plan was not considered as a possible option; nor was the pairing of geographically near 
schools, so that families would have the choice of a neighborhood nine-month or year-round 
calendar. This created a win/lose thinking situation in which the minority of those surveyed 
with favorable attitudes toward implementation of YRE were denied. With the previously 
mentioned options of a school-within-a-school and pairing of geographically near schools, a 
win/win thinking situation could have been provided with a choice for all.
Effective year-round programs must be built upon the beliefs and knowledge base of 
those who will be responsible for the implementation process (Lee, 1993). To ensure success 
for year-round programs, the persons responsible for the implementation process should 
consider the following: (1) year-round educational programs must have teacher support; (2)
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the quality of education must be maintained or improved by holding classes year-round; (3) 
extra-curricular activities must be made available for all students; and (4) the program must be 
able to maximize use of facilities (Lee, 1993). As evidenced by the Wake County, North 
Carolina Public School System, YRE offers possibilities for increasing children's enthusiasm 
for learning, meeting children's needs, and greater parent involvement (Serow, Banks, & 
Reese, 1992).
Teacher Impact
The advantages and disadvantages to teachers is a key factor in YRE. Teachers have 
tended to express a more positive attitude than parents (Merino, 1983). Teaching is not the 
sole occupation of many teachers who have second jobs and summer employment (Doyle & 
Finn, 1985). YRE offers teachers the opportunity for salary raises as high as one-third more 
in financial benefits (Doyle & Finn, 1985; Merino, 1983; Schlegel, 1994). Teachers have 
expressed satisfaction with time for staff development programs, frequent breaks fostering 
less bumout (Smith, 1992; Sturdy, 1993), voluntary participation, support for 
implementation (Merino, 1983), and greater ease in taking sabbaticals or time off 
to travel or study (Doyle & Finn, 1985).
Teachers, especially young ones with families to support, often struggle to make ends 
meet; they are forced to find part-time and summer work to increase their income. The 
extended year contracts in YRE give teachers the opportunity to continue teaching as a 
preferable option (Gandara, 1992; Ritter, 1992). Teachers who choose to work on the 
extended year calendar are compensated at a level that more accurately reflects their real value 
to society (Gandara, 1992). Teachers may choose to teach during the intersession periods or 
serve as substitutes for others (Ballinger, 1985; Gandara, 1992). Extended year contracts are 
an option in any multi-track year-round school and represent zero cost to the district;
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however, reluctance of teacher unions to engage in the discourse on this issue has made 
extended year contracts rarely available (Gandara, 1992).
There are disadvantages too. One major concern of teachers was less time for the 
development of proficiency in a second-language for bilingual education programs (Merino, 
1983). Teachers were dissatisfied with sharing classrooms with teachers on other tracks 
(Herman, 1991). Other complaints relate to the perceived available time for professional 
growth that teachers on traditional calendars accomplish during the summer months, frequent 
influx and exit of students, and revamping the curriculum (Merino, 1983; Rasberry, 1994).
Attitudes o f Teachers 
YRE is popular with teachers who relate that students learn more, are less fatigued, 
more positive in attitude and are generally more interested (Christie, 1989). Teachers were 
more accepting of the year-round schedule over time and felt that more frequent breaks in the 
year-round schedule reduced bumout for students and teachers (Bradford, 1991; Glass, 1992; 
Kokol, 1994). In their study, What Twenty Years of Educational Studies Reveal About Year- 
Round Education, Worthen and Zsiray (1994) report that prior research generally support the 
following statements concerning YRE and teachers: (1) teachers will have somewhat better 
attitudes toward school, (2) exhibit less absenteeism, (3) feel more professional, and (4) report 
greater stress while in session. The frequent breaks of the year-round schedule were 
perceived as beneficial for both students and teachers by providing alternate vacation 
opportunities, time for inexperienced teachers to evaluate and plan instructional strategies, and 
an overall perception of greater energy expended upon the teaching/learning act (Sturdy,
1993).
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Effects on School Administrators
Goldman (1990a) revealed in his studies that the impact on building principals has not 
received a full and fair airing among educational researchers. Those studies that have 
touched the subject have found site administrators in year-round settings are particularly 
susceptible to bumout. Principals complain of never having any down time to do long term 
planning and organization as a result of a more intense workload over a longer time period.
In support of the Goldman study, Goycochea (1990) found administrators had no vacation 
between the school years and that the closing out of one year and the gearing up for the new 
one was a strain. Intersession placed an additional burden on the site administrator since one 
of the site team members must assume the responsibility of being intersession principal. A 
plus to this situation, however, was that leadership was provided by an on-site administrator, 
ensuring continuity with policies and procedures (Goycochea, 1990). However, contrary to 
these studies, Christie (1989) stated that administrators were strong supporters of the 
program even though it significantly increased their workload. The benefits they saw were a 
variety of programs for students, better achievement by students, and better teacher morale.
It was also noted by French (1992) that levels of bumout did not significantly differ among 
elementary school principals for both traditional and year-round calendars on the demographic 
Item Surveys administered in her study, except for those principals with preschool children of 
prinicpals living at home. French (1992) further explains that this finding does not imply a 
causal relationship between bumout levels and preschool children living at home, with caution 
advised on these findings due to a low number of representative respondents (nine).
It should be noted here that there is a difference in administrative load assignment 
between single track and multi-track programs. Single track school administrators are on the 
same schedule as teachers and students creating a situation of pacing and interspersing their 
vacations. Their contracts are for 205 or 220 days, permitting plenty of vacation time and 
long term planning time. Multi-track administrators are faced with the need for repetition that
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can be overwhelming to the most resilient of site administrators (Goldman, 1990a). Ruben 
Carriedo, an administrator in the San Diego Unified School District, was reported by 
Goldman as saying: "Everything you do, you do in multiples - multiple open houses, PTA 
meetings, faculty meetings - everything gets repeated" (p. 27). Repetition is due to typically 
having one quarter of the students and faculty on vacation at any one given time.
A few studies have provided only limited knowledge on the subject of principal 
burnout. Goldman (1990a) reports that these studies have found year-round principals are 
particularly susceptible to burnout. A state wide study conducted in Utah in 1989 found a 
more intense workload over a longer period of time (Goldman, 1990a). The study also cited 
difficulty for principals in taking off more than a few days in succession. It was also stated 
that long term planning was virtually impossible to do due to administrative problems inherent 
in operating a school program 12 months.
Academic and Social Benefits to Students
Continuous learning programs must be examined for academic benefits to students. 
Some researchers have expressed that YRE has many potential academic and social benefits 
for students (Smith, 1992). Disadvantaged, low income, and limited-English proficient students 
were targeted as those with improved academic achievement (Alcorn, 1992;; Doyle & Finn, 
1985; Gitlin, 1988; Kokol, 1994; Pittman, Cox, & Burchfiel, 1986; Smith, 1992;). These 
students benefited from remedial and enrichment programs offered during intersessions 
(Smith, 1992), especially children of transient migrant workers for whom summer 
compensated for sporadic attendance during the school year (Gitlin, 1988). Year-round 
programs have provided creative enrichment, tutoring, badly needed volunteer assistance, and 
has extended learning opportunities for all students by keeping school doors open 240 days 
(Glines, 1987).
Students appear to exhibit less burn-out as a result of more frequent breaks; less time
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is spent on review (Alcorn, 1992; Glines, 1987; Gitlin, 1988; Gregory, 1994). Students move 
along more quickly through their course work as a result of the continuity of instruction and 
the omission of the "long summer of forgetting" avoided by shorter breaks (Alcorn, 1992).
One study found evidence of gain after the fourth year of implementation (Merino, 1983). 
However, Herman (1991) stated that the evaluation of YRE did not provide an educational 
advantage; however, neither did it find any decrease in student achievement.
In a research summary on YRE, Rasberry (1994) reported that many studies 
conducted on educational improvements resulting from YRE did not support a positive 
conclusion. He further stated that changing the days which students are present in school 
does not address what many believe are the real problems in education, including effective 
teaching methodology, curriculum reform, a lack of parent involvement, and continued 
teacher education (Rasberry, 1994).
Implementation of YRE does seem to stimulate development of individualized, 
flexible, and innovative curricula, but the changes do not appear to reflect directly to increased 
student achievement (Glass, 1992). Year-round programs are accomplishing a general goal of 
relieving overcrowded conditions, without reducing educational quality or negatively affecting 
academic performance (Peltier, 1991). The educational concern is that YRE not hinder 
student achievement (Glass, 1992). Charles Ballinger (1985) reported that only three schools 
out of 394 in the United States indicated students showing some slippage in YRE, even 
schools which operate multi-track programs. Most studies demonstrate that students in YRE 
do as well as or better than those on the traditional calendar (Winters, 1994). Data collected 
in a study by Greenfield (1991) indicated that YRE students experienced a lower overall 
decline in test scores, thus suggesting that students managed to maintain scores. However, 
Weaver (1992) and Rasberry (1994) reported that studies of how YRE effects student 
achievement have not provided definitive and comprehensive results supporting a positive 
impact.
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Traditionalists caution that research supporting YRE is scant and unscientific 
(Rasberry, 1994). They state that studies on achievement related to YRE is limited and 
generally conducted over such a short time period that determining the true effect of YRE is 
difficult. What is known is that prolonged interruptions influence achievement negatively, 
whereas YRE has shown a positive influence for greater achievement (Capps & Cox, 1991; 
Winters, 1994). The learning process is renewed after a short break and the academically 
disadvantaged child has a better chance of retaining material after a brief period (Alberta 
Department of Education, 1991; Bishop, 1989). Teachers and parents who favor year-round 
schedules believe that students learn more and faster when the learning process is interrupted 
for only short periods of time (Glass, 1992). Teachers spend less time on review and are able 
to introduce more new material.
However, Rasberry (1994) reported that psychologists believe the claim by many 
proponents that with shorter, more frequent breaks of a year-round calendar, students retain 
more of what they learn is unproved and illogical. Furthermore, Randall Engle, a University 
of South Carolina psychology professor specializing in human memory, stated that children 
forget most of what they learn in the first three weeks after a lesson (For detail, Rasberry,
1994). Therefore, shorter, more frequent breaks would give children greater opportunity 
to forget and thus increase, not decrease, the need for review.
The Woodbum Public School District (1994) reported in one study that some students 
not only learn more slowly, but they tend to lose their knowledge more rapidly during 
vacation periods. Shorter vacation breaks enhance the momentum and continuity of 
instruction and produce high payoffs for educationally and economically disadvantaged 
students.
In a 1989 report for the Center of Advanced Human Resource Studies entitled 
"Motivating Students to Study: Expectations, Rewards, and Achievement", John Bishop 
concluded that "longitudinal studies of learning have found that the pace of learning slows
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considerably during the summer, and that disadvantaged students especially lose ground 
during the summer months." (Alcorn, 1992, p. 12). This finding gained further support as a 
result of the 1978 study by the New York State Board of Education Study in which it was 
reported that advantaged students learn an average of one year and three months during the 
school year plus one additional month in the summer. Their growth totaled one year and four 
months. Disadvantaged students learn an average of one year one month during the school 
year and lose three to four months during the summer. Their learning growth totaled seven to 
eight months' growth (Alcorn, 1992).
Recent research does indicate student academic gains in YRE. Three such studies 
were cited by Goldman (1990b). In a California study, students at single track elementary 
schools equaled or surpassed their counterparts on achievement tests. In Oxnard, California, 
where 71 percent of the 12,200 students are Hispanic and all K-8 schools operate year-round, 
student gains on the statewide assessment surpassed the average improvement in the state by 
up to 400 percent in some grade levels. A study in Buena Vista, Virginia, documented 
evidence of student improvement and a declining dropout rate. During the 1970's, Jefferson 
County, Colorado schools also reported the dropout rate of high school students decreased 
from five percent in traditional schools to two percent the following year on a year-round 
schedule (Peltier, 1991).
Researchers for the National Association for Year-Round Education (NAYRE) 
initially found thirteen comprehensive studies completed on the issue of achievement. The 
report concluded that ten of the thirteen demonstrated year-round students performing better. 
In 1994, NAYRE (Winters) reported nineteen additional studies and concluded that "students 
participating in a year-round educational setting performed better on tests than did their 
counterparts in a traditional calendar setting.
An objective evaluation of research from the San Diego City Unified Schools in 1993, 
as reported by Rasberry (1994), found that achievement differences between year-round and
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traditional schools are inconclusive; year-round schools did not yield higher achievement 
scores, and achievement gains cannot predictably be expected (Rasberry, 1994). However, 
findings from a different study of San Diego Unified School District elementary schools 
indicated that students in YRE outperformed those in traditional schools (Alcorn, 1992).
In an evaluation report from the Durham (North Carolina) Public Schools, by the 
Office of Research, Development, and Accountability, September 1995, data supported the 
conclusion that YRE has had a significant positive effect on the achievement of students at 
two elementary schools. Students at Easley and Holt made impressive gains and out­
performed the expected state gains in reading and mathematics (Haenn, 1996). Haenn (1996) 
further reported there was reason to believe that the coordination of assessment and 
remediation necessitated the improvement of instructional planning at the school level. 
Teachers and administrators were reported as stating students involved in remediation services 
were not falling as far behind as students in previous years and required less review after 
intersession periods as a result of being better prepared to resume the learning process 
(Haenn, 1996).
Additional Nonacademic Student Benefits 
Researchers have also cited additional student benefits other than academic in nature. 
These have included purposely moving toward non-graded learning modes, individualization, 
fewer discipline problems, better attendance, less illness, lower student burnout, more 
supervision for children during the summer and alleviation of child care problems (Alberta 
Department of Education, 1991; Ballinger, 1993; Doyle & Finn, 1985; Glines, 1987; Loyd, 
1991, Mutchler, 1993; White, 1985; Worthen & Zsiray, 1994).
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Summary
Demands for American educational reform are being voiced throughout society.
These encompass higher achievement; relief from overcrowding; enhancement of the quality 
of life; and a change from what is not working in education (tradition) to what will prepare 
children for the future and continuous lifelong learning. As society transitions to the 21st 
Century, current educational methods will become less effective. Researchers including Don 
Glines, James Bradford, and Charles Ballinger view YRE as a viable alternative to these 
demands for reform. Educational research probes American schools in search of supportive 
evidence from those involved directly and indirectly with YRE. The pressing needs of an 
agrarian society no longer exist, thus in turn leaving the door open for more realistic answers 
for educational reform.
Administrator perceptions have a direct effect on the success of any program within or 
not within the framework of traditional teaching. Considering the push toward change 
influenced by the reform movement encompassing excellence in education, there is a need to 
determine the perceptions of administrators of the effect of YRE on teachers, parent 
involvement, and students that may be viewed as strengths for the implementation and success 
of the program. Identification of weaknesses is also important for improvements that may 
enhance the implementation process for other districts contemplating change.
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CHAPTER 3 
METHODS AND PROCEDURES
This chapter contains a description of the study, the methods and procedures used to 
collect the data, and the selection of subjects used in the study. It also provides a description 
of the instrument used and a summary of the statistical analysis of the data.
Description of the Study 
This research study utilizes a quantitative response item survey. The purpose of the 
study is to obtain information relating to the perceptions of principals concerning the effects of 
YRE on teachers, students, and the community. A review of the literature revealed a lack of 
research in this particular area, thus information obtained may be a contribution to the 
knowledge base on YRE.
A search of related literature was accomplished by using an ERIC computer search, 
Expanded Academic Index computer search, and a ProQuest computer search at East 
Tennessee State University. In addition, the Dissertation Abstracts International, Current 
Index to Journals in Education, and Magellan in the Sherrod Library, East Tennessee State 
University, were used. Consultations with Dr. Don Glines, Director of Educational Futures 
and a Consultant for the California Department of Education, provided a wealth of insight, 
knowledge, and material relating to research on YRE. Dr. Glines also provided a list of 
experts in the field of YRE as additional contacts.
Population and Sampling 
The subjects for this study were practicing principals in year-round schools in seven 
southeastern states. The number of districts participating in each state is given in parentheses 
and includes North Carolina (74), South Carolina (5), Tennessee (2), Virginia (1), Georgia
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(0), Alabama (20), and Kentucky (7). All principals in the School by School Listing of Year 
Round Education Programs For the 1995-96 School Year, published by the National 
Association for Year-Round Education, were surveyed using the Principals' Perception 
Survey. The sample was composed of approximately 141 year-round schools in the seven- 
state study area, whose school superintendents consented to their participation in the study.
It is assumed that they have varying years of experience in both year-round and traditional 
calendar year schools and educational levels. For the purpose of this study, it is believed that 
all respondents have perceptions about the effect of YRE on students, teachers, and parents. 
The accessible population in these seven states was small, thus all members of the defined 
population were included in or sought for the study.
Instrumentation
A questionnaire survey instrument was developed to obtain data for the study. Eight 
research questions were formulated as a result of the lack of available information on this 
topic; hypotheses were formulated from the questions. Principal-respondents were asked to 
complete the survey items using a likert scale to rate their perception of the strengths or 
weaknesses of the effect of YRE on the teachers, students, and parents in their respective 
schools. A demographic information section was included to give insight into possible 
reasons for the responses.
Eanel-of-Content Specialists 
A pool of statements was developed and sent to a panel of experts to be examined for 
content validity. The panel was composed of Mrs. Diane Locker, President of the National 
Association for Year-Round Education and Year-Round Program Specialist, Orange County 
Public Schools; Dr. Richard Alcorn, Board of Directors, National Association forYear-Round 
Education and Instructional Teams Leader, San Diego City Schools; Dr. David Mussatti,
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Board of Directors, National Associaton for Year-Round Education and Assistant Professor 
at Sierra Nevada College; Dr. Charles Ballinger, Executive Director, National Association for 
Year-Round Education; and Dr. Don Glines, Director of Educational Futures Projects and 
Consultant for the California Department of Education.
Reliability of the Instrument
The opinions of experts in the field of year-round education provided validity for the 
study. An item analysis was performed on the data and revealed five main factors: 
parent/school relations; educational opportunities for students; teaching; standards and 
expectations; and time flexibility, that provided greater validity for the study. Communality 
scores ranged from .49147 to .87329. Given that reliability is a necessary component for 
validity., reliability was established through a pilot study of the instrument. Additional data 
with regard to reliability was computed after receiving the 106 final survey responses. All 
alpha reliability coefficient levels were .7326 or greater for each of the five domains on the 
Principals' Perceptions Survey, with a total reliability of .9490.
HilQt-Study
A pilot study was conducted by mailing the survey instrument to 60 year-round 
principals in the state of Florida. A return rate of 50% was received. Subjects for the pilot 
study were representative of all grade levels and of similar geographic location. Participants 
were chosen at random from the School By School Listing of Year-Round Education 
Programs For the 1995-1996 School Year.
Procedures
In the development of a research instrument, it is essential to establish validity and 
reliability. Content validity was established through review and examination by a judgmental 
process using experts in the field of YRE. Each expert was asked to validate the instrument by
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responding to its completeness, appropriateness, clarity, and content. Only those items with a 
100 percent agreement were left in the instrument for the study. These experts were 
encouraged to suggest additional items that might be used concerning a principal's perception 
of the effect of YRE on teachers, students, and parent involvement.
A cover letter and the final validated survey instrument were sent to participating 
school principals. Self addressed envelopes and return postage were provided. Demographic 
information was collected and a Likert Scale was used to evaluate the survey data.
Respondents were assured of confidentiality. A target of 65 percent of completed 
questionnaires was sought through a second mailing if the initial response did not reach the 
goal.
Data Analysis
Descriptive and inferential statistics were used to analyze the data in this study. The 
data collected from the survey results were analyzed by computer using the SPSS program 
procedures. Descriptive statistics were used for summary measures including frequency and 
percentage. The hypotheses were stated in the null form to be statistically tested. A Chi- 
Square test was used to analyze categorical variables. A t-test for independent samples and 
the ANOVA, with Tukey's post hoc, was also used to test for mean difference for the two of 
the null hypotheses.
Summary
This chapter presented the methodology and procedures that were used in this study 
creating a step by step plan providing the framework. Methods for developing and testing the 
instrument for validity and reliability were described.
The population of the study consisted of practicing principals in elementary, middle, 
and high schools in seven southeastern states. The accepted rate of return (65 percent)
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provided sufficient data to add to the knowledge base of YRE and allow generalizations from 
the subject population.
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CHAPTER 4 
PRESENTATION AND ANALYSIS OF DATA
Introduction
The purpose of the study was to examine principals' perceptions of the effect of year- 
round education in meeting the recommendations of the National Commission on Excellence 
in Education and the Goals 2000. Research questions that guided the study were:
1. Does year-round education impact educational opportunities and content as 
perceived by year-round school principals?
2. Does year-round education impact student attitudes relating to school and learning 
as perceived by year-round school principals?
3. Does year-round education impact time and flexibility for learning as perceived by 
year-round school principals?
4. Does year-round education impact savings in operational costs as perceived by 
year-round school principals?
5. Does year-round education impact the attitudes of teachers relating to school and 
teaching as perceived by year-round school principals?
6. Does year-round education impact parent involvement in a year-round school as 
perceived by year-round school principals?
7. Does the organizational design of a multiple-track versus a single-track plan have 
an impact on the perceptions of year-round school principals?
8. Does the initial involvement of principals in a year-round school program have an 
impact on their perceptions of the effect of year-round education?
The data collected for the study were obtained from a survey questionnaire sent to 124 
principals in a seven state area of the southeast representing the states of Tennessee, Virginia, 
North Carolina, South Carolina, Georgia, Alabama, and Kentucky. Approximately 161 year-
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round principals were listed in the School By School Listing of Year-Round Education 
Programs For 1995-1996 School Year, published by the National Association for Year-Round 
Education, with 124 composing the final study sample. In the seven state area, 51 school 
districts were contacted to participate in the study. Replies were received from 49 of the 
districts after three contacts were made. Two districts did not reply. Permission was granted 
to survey year-round principals in 43 districts. Of the remaining six districts three districts 
denied permission and three districts had dropped their year-round programs.
The questionnaire consisted of 15 demographic questions and 25 perception 
statements related to the effects of year-round education. There was also one open-ended 
response item concerning any areas respondents wished to note that were not addressed in the 
questionnaire. Respondents were asked to respond to the 25 perception statements using a 
Likert scale. The scale was comprised of "Strongly Positive", Moderately Positive", "Neither 
Positive nor Negative", "Moderately Negative", and "Strongly Negative". These levels were 
coded 1 through 5 respectively. Results and findings obtained from the data collected for the 
study are presented in this chapter.
Sample Demographics Information 
One hundred-nine (88%) of the survey questionnaires distributed for the study were 
returned. This return rate exceeded the minimum requirement of 81 (65%) targeted for 
return. All returned questionnaires were usable.
All demographic variables were analyzed. Frequency distributions with percentages 
were computed for each demographic variable and are presented in Tables 1 through 11.
Principals' years of experience in a traditional/calendar school and a non- 
traditional/year-round school were investigated. The survey item, number of years of 
experience as a principal, allowed for eight categories of experience in a traditional/calendar 
school and seven categories of experience in a non-traditional/year-round school. The data
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indicate that a majority of principals (68.8%) had 1-15 years of experience in a 
traditional/calendar school and 88.1% had 1-5 years in a non-traditional/year-round school. 
Data summaries are given in Table 1.
TABLE 1 
YEARS OF EXPERIENCE
Category n %
Years of Experience
Traditional/Calendar School
under 1 year 2 1.8
1-5 25 22.9
6-10 32 29.4
11-15 18 16.5
16-20 7 6.4
21-25 9 8.3
26-30 11 10.1
over 30 1 .9
Missing Responses 4 3.7
-------- -------
Total Responses 109 100
Non-T raditional/Y ear-Round
under 1 year 1 .9
1-5 96 88.1
6-10 5 4.6
11-15 3 2.8
21-25 4 3.7
-------- -------
Total Responses 109 100.0
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The survey item, organizational design of year-round program, revealed the most 
prominent designs to be a single-track design (52.3%), a modified design (15.6%) and a 
school-within-a-school design (12.8%). Data summaries are given in Table 2.
TABLE 2
ORGANIZATIONAL DESIGN OF THE YEAR-ROUND PROGRAM
Category U %
Program Organization
Single Track 57 52.3
Multiple Track 9 8.3
Extended Year (more than 
200 days) 5 4.6
Modified 17 15.6
School Within A School 14 12.8
* Single Track/Modified 3 2.8
* Missing Responses 4 3.6
Total Responses 109 100
* Added by Respondents
The year-round program initiation item revealed that 65 (59.6%) of the respondents 
initiated the year-round program in their schools, with 41 (37.6%) not initiating the program 
but having a neutral or positive reaction. Data summaries are given in Table 3.
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TABLE 3
YEAR-ROUND PROGRAM INITIATION
52
Category n %
Program Initiation
Principal Initiated 65 59.6
Principal Did Not Initiate 
(neutral or positive reaction) 41 37.6
Principal initially opposed 1 .9
Missing Responses 2 1.8
Total Responses 109 100
TABLE 4
HIGHEST DEGREE OR LEVEL OF EDUCATION EARNED
Category n %
Highest Degree or Level
Bachelor's 2 1.8
Master's 14 12.8
Master’s + 41 37.6
Ed. S. 42 38.5
Doctorate 10 9.2
Total 109 100.0
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The highest degree or level of education earned survey item revealed the Master's + 
and Educational Specialist categories were reflective of 83 (76.1%) of the principals 
responding. Data Summaries are given in Table 4.
Frequencies and percentages for school setting revealed that rural and urban settings 
represented 63 .3% of the respondents, with semi-suburban and suburban settings representing 
35.7%. Data summaries are given in Table 5.
TABLE 5
DEMOGRAPHIC INFORMATION BY SCHOOL SETTING
Category n %
Setting
Rural 42 38.5
Semi-Suburban 20 18.3
Suburban 19 17.4
Urban 27 24.8
Missing Response I .9
Total 109 100
The survey item, school's year-round program, allowed for four categories and 
revealed that a majority of those responding were involved in a voluntary program (65 .1%), in 
which school age students and staff have options to be in a non-year-round education school 
or a mandatory program (27 .5%) by board of education direction, with no options. Data are 
depicted in Table 6.
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TABLE 6
DEMOGRAPHIC INFORMATION BY SCHOOL'S YEAR-ROUND PROGRAM
Category n %
Program
Voluntary 71 65.1
Mandatory 30 27.5
Mandatory with options
for students 6 5.5
♦Mandatory with Site-
Decision Making 1 .9
Missing Responses 1 .9
Total 109 100
* Added by Respondent
TABLE 7
DEMOGRAPHIC INFORMATION BY INTERSESSIONS UTILIZATION
Category a %
Intersessions
Enrichment 2 1.8
Remediation 19 17.4
Both Enrichment and 
Remediation 85 78.0
Missing Responses 3 2.8
Total 109 100
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The intercessions utilization survey item allowed for three categories. Analyzed data 
are depicted in Table 7 and reveal that a majority of respondents (78%) reported that 
intercessions were utilized for both enrichment and remediation, followed by the remediation 
(17.4%) and then enrichment (1.8%).
TABLE 8
DEMOGRAPHIC INFORMATION BY SCHOOL ENROLLMENT
Category a %
under 100 1 .9
100-199 6 5.5
200-299 6 5.5
300-399 9 8.3
400-499 22 20.2
500-599 22 20.2
600-699 15 13.8
700-799 8 7.3
800-899 10 9.2
900-999 7 6.4
more than 1000 2 1.8
Missing Responses 1 .9
Total 109 100
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The school enrollment survey item allowed for eleven categories. Data revealed that 
54.2% were midsize schools with an enrollment o f400-700. Frequencies and percentages of 
analyzed data are depicted in Table 8.
TABLE 9
DEMOGRAPHIC INFORMATION BY PROGRAM LEVEL
Category n %
Program Level
Elementary 83 76.1
Middle/Junior High 11 10.1
High 7 6.4
♦Elementary/Middle/Junior
High 2 1.8
♦All Levels 3 2.8
♦Middle/High 1 .9
♦Special Education 1 .9
Missing Responses 1 .9
Total 109 100
♦Added by Respondents
The program level survey item allowed for three categories, with data revealing that a 
majority of the respondents (76.1%) represented the elementary level. Data summaries are 
given in Table 9.
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TABLE 10
DEMOGRAPHIC INFORMATION BY GENDER, AGE, AND ETHNICITY
Category a %
Gender
Female 55 50.5
Male 53 48.6
Missing Responses 1 .9
------- ------
Total 109 100
Age
30-39 5 4.6
40-49 61 56.0
50-59 41 37.6
60-69 1 .9
Missing Response 1 .9
Total 109 100
Ethnicity
Black, Not Hispanic 20 18.3
White, Not Hispanic 87 79.8
Missing Responses 2 1.9
Total 109 100
A demographic summary of the gender, age, and ethnicity survey items revealed that 
50 .5% of the respondents were female and 48 .6% were male; 93 .6% were between the ages 
o f40-59; and were representative of only two ethnic group, Black, not Hispanic (18 .3%) and 
White, not Hispanic (79.8). Data summaries are given in Table 10.
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The grade level survey item allowed for twelve categories. Frequencies and 
percentages for grade levels in the school revealed that a majority of the respondents 
represented the K-5 category (45%) and the Pre K-5 category (11%). Data are depicted 
Table 11.
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TABLE 11
DEMOGRAPHIC INFORMATION BY GRADE LEVELS IN SCHOOL
Category a %
Grade Level 
K-2 3 2.8
K-4 I .9
K-5 49 45.0
K-6 8 7.3
5-8 1 .9
6-8 10 9.2
K-8 4 3.7
9-12 4 3.7
10-12 2 1.8
K-12 3 2.8
*Pre K-5 12 11.0
*K-3 1 .9
*Pre K-6 2 1.8
*7-12 2 1.8
*3-5 2 1.8
*4-5 1 .9
*6-12 1 .9
*4-6 1 .9
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Table 11 (Continued)
n %
* Special Education School 1 .9
Missing Responses 1 .9
Total 109 100
* Added by Respondents
The final demographic item analyzed was the year-round program 
implementation item in which respondents were asked to check all categories which applied. 
This survey item allowed for nine categories. Analysis was treated as an open response and 
the following summary depicts the data.
The most frequently selected categories were achievement improvement (81 
respondents), continuous learning (78 respondents), educational philosophy (67 respondents), 
and instruction/curriculum (56 respondents). The categories labeled "part of a 
restructuring/innovation package" (40 respondents) and "diversified life styles" (35 
respondents) were the second most frequently selected categories. The least frequently 
selected categories were "financial savings" (4 respondents) and "increased space" (1 
respondent). The category of "other- please specify" was selected by 11 respondents. Data 
from this category revealed the following year-round program implementations:
1. Federal Magnet School Grant/German Immersion Program (1 respondent)
2. Choice of calendars for parents or for parents and students (4 respondents)
3. Reduction in absenteeism for students and teachers (1 respondent)
4. Population diversity (1 respondent)
5. NEA Mastery in Learning (1 respondent)
6. Teacher burnout (1 respondent)
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Hypotheses Testing
Eight research questions guided the study and 27 null hypotheses were tested. Table 
12 presents the format of the relationship of hypotheses to each research question and 
corresponding survey variables.
TABLE 12
RESEARCH QUESTIONS WITH ASSIGNED HYPOTHESES AND CORRESPONDING
SURVEY VARIABLES
Research Question Hypotheses Variables
1 1,2,3 1-3
2 4, 5, 6, 7, 8,9, 10, 11, 12 4-12
3 13, 14 13-14
4 15 15
5 16, 17, 18, 19,20,21 16-21
6 22, 23, 24, 25 22-25
7 26 26
8 27 27
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The chi square test was used to address null hypotheses one through 25 for research 
questions one through six. Variables were recoded into two response groups for testing: 
Strongly Positive/Moderately Positive (1) and Strongly Negative/Moderately Negative (0). 
Tables 13-15 present testing results.
TABLE 13
PRINCIPALS' PERCEPTIONS OF THE IMPACT OF YEAR-ROUND EDUCATION ON
A NUMBER OF CRITERION VARIABLES
Variable Combined Responses frequency
Chi
Square n df R
Standards Strongly Pos/Mod. Pos. (1) 58
Strongly Neg/Mod. Neg. (0) 6 42.25 64 I .000*
Expectations Strongly Pos/Mod. Pos. (1) 71
Strongly Neg/Mod. Neg. (0) 6 54.87 77 1 .000*
Enthusiasm Strongly Pos/Mod. Pos. (1) 82
Strongly Neg/Mod.Neg. (0) 8 60.84 90 1 .000*
Promotion Strongly Pos/Mod. Pos. (1) 69
Strongly Neg/Mod. Neg. (0) 6 52.92 75 1 .000*
Academic Strongly Pos/Mod. Pos. (1) 83
Performance Strongly Neg/Mod. Neg. (0) 6 66.62 89 1 .000*
Discipline Strongly Pos/Mod. Pos. (1) 69
Strongly Neg/Mod. Neg. (0) 7 50.58 76 1 .000*
Vandalism Strongly Pos/Mod. Pos. (1) 47
Strongly Neg/Mod. Neg. (0) 2 41.33 49 1 .000*
Student Attitudes Strongly Pos/Mod. Pos. (1) 91
Strongly Neg/Mod. Neg. (0) 6 74.49 97 1 .000*
Dropout Rate Strongly Pos/Mod. Pos. (1) 26
Strongly Neg/ Mod. Neg (0) 1 23.15 27 I .000*
Note: *p < .05
A discussion of the results for Table 13 follows.
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Research Question 1
Does year-round education impact educational opportunities and content as perceived 
by year-round principals?
H oi: Year-round education will have no impact on educational opportunities that 
provide more measureable standards as perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected. This indicates that 
a significant difference existed in principals' perceptions of the impact of YRE on educational 
opportunities that reflect more measureable standards. Data are shown in Table 13.
Ho2: Year-round education will have no impact on educational opportunities that 
reflect high expectations as perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perceptions of the impact of YRE on educational 
opportunities that reflect high expectations.. Data summaries are shown in Table 13.
Ho3: Year-round education will have no impact on a stable learning environment that 
fosters enthusiasm for learning as perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perceptions of the impact of YRE on a stable 
learning environment that fosters enthusiasm for learning. Data are depicted in Table 13.
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Research Question 2:
Does year-round education impact student attitudes relating to school and learning as 
perceived by year-round principals?
Ho4: Year-round education will have no impact on promotion rate from one grade to 
another as perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perceptions of the impact of YRE on promotion 
rate from one grade to another. Data are shown in Table 13.
Ho5: Year-round education will have no impact on academic performance by students 
evidenced through student attitudes toward school and learning as perceived by year-round 
school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perceptions of the impact of YRE on academic 
performance by students evidenced through student attitudes toward school and learning.
Data are depicted in Table 13.
Ho6: Year-round education will have no impact on reduction in discipline problems as 
perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, which indicates a 
significant difference existed in principals' perceptions of the impact of YRE on reduction in 
discipline problems. Data are depicted in Table 13.
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Ho7: Year-round education will have no impact on reduction in vandalism as 
perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perception on the impact of YRE on reduction in 
vandalism. Data are depicted in Table 13.
Ho8: Year-round education will have no impact on reduction in drugs as perceived by 
year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that responses appeared in only the "Strongly Positive/Moderately Positive" 
category; therefore, statistical teating of this variable did not occur and no data are included in 
Table 13..
Ho9: Year-round education will have no impact on reduction in violence in their 
school as perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that responses appeared in only the "Strongly Positive/Moderately Positive" 
category; therefore, statistical testing for this variable did not occur and no data are included 
in Table 13.
Ho 10: Year-round education will have no impact on positive attitude displayed by 
students toward school and learning as perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a
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significant difference existed in principals’ perceptions of the impact of YRE on positive 
attitudes displayed by students toward school and learning. Data are depicted in Table 13.
Hoi 1: Year-round education will have no impact on reduction in dropout rate as 
perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perceptions of the impact of YRE on reduction in 
dropout rate. Data are depicted in Table 13.
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TABLE 14
PRINCIPALS' PERCEPTIONS OF THE IMPACT OF YEAR-ROUND EDUCATION ON
A NUMBER OF CRITERION VARIABLES
Variable Combined Responses frequency
Chi
Square n. df P.
Student Attendance Strongly Pos/Mod. Pos. (1) 91
Strongly Neg/Mod. Neg. (0) 6 61.25 97 I .000*
Remediation Strongly Pos/Mod. Pos. (1) 91
Strongly Neg/Mod. Neg. (0) 11 62.75 102 1 .000*
Enrichment Strongly Pos/Mod. Pos. (1) 75
Strongly Neg/Mod. Neg. (0) U 47.63 86 1 .000*
School Facilities Strongly Pos/Mod. Pos. (1) 29
Strongly Neg/Mod. Neg. (0) 19 2.08 48 1 000*
Teacher Absenteeism Strongly Pos/Mod. Pos. (1) 67
Strongly Neg/Mod. Neg. (0) 8 46.41 75 1 .000*
Teacher Burnout Strongly Pos/Mod. Pos. (1) 86
Strongly Neg/Mod. Neg. (0) 12 55.88 98 1 .000*
Employment Strongly Pos/Mod. Pos. (1) 75
Opportunities Strongly Neg/Mod. Neg. (0) 7 56.39 82 1 .000*
Teacher Attitudes Strongly Pos/Mod. Pos. (1) 92
Strongly Neg/Mod. Neg. (0) 8 70.56 100 1 .000*
Staff Development Strongly Pos/Mod. Pos. (1) 56
Strongly Neg/Mod. Neg. (0) 22 14.82 78 1 .000*
Willingness Toward Strongly Pos/Mod. Pos. (1) 83
Change/Innovation Strongly Neg/Mod. Neg. (0) 8 61.81 91 1 .000*
Parent Involvement/ Strongly Pos/Mod. Pos. (1) 65
School Activities Strongly Neg/Mod. Neg. (0) 5 51.43 70 1 .000*
Note: * p< .05
A discussion of the results follows.
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Ho 12: Year-round education will have no impact on improved student attendance as 
perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perceptions of the impact of YRE on improved 
student attendance. Data was depicted in Table 14.
Research Question 3
Does year-round education impact time and flexibility for learning as perceived by 
year-round school principals?
Ho 13: Year-round education will have no impact on time and flexibility relating to 
remediation classes during intersession periods as perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perceptions of the impact of YRE on time and 
flexibility relating to remediation classes during intersession periods. Data are depicted in 
Table 14.
Ho 14: Year-round education will have no impact on time and flexibility relating to 
enrichment classes during intersession periods as perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perceptions of the impact of YRE on time and
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flexibility relating to enrichment classes during intersession periods. Data are depicted in 
Table 14.
Research Question .4
Does year-round education impact savings in operational costs as perceived by year- 
round school principals?
Hol5: Year-round education will have no impact on the effective use of school 
facilities as evidenced through savings in operational budget as perceived by year-round 
school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perceptions of the impact of YRE on the effective 
use of school facilities as evidenced through savings in operational budget. Data summaries 
are shown in Table 14.
Research Question 5
Does year-round education impact the attitudes of teachers relating to school and 
teaching as perceived by year-round school principals?
Ho 16: Year-round education will have no impact on teacher absenteeism as perceived 
by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perceptions of the impact of YRE on teacher 
absenteeism. Data are depicted in Table 14.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
70
Ho 17: Year-round education will have no impact on teacher burnout as perceived by 
year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that year-round school principals perceive year-round education as having a 
significantly positive impact on teacher burnout. At the .05 probability level, the null 
hypothesis was rejected, indicating that a significant difference existed in principals' 
perceptions of the impact of YRE on teacher burnout. Data are depicted in Table 14.
Ho 18: Year-round education will have no impact on employment opportunities for 
teachers resulting in increased pay through teaching or substituting during intersession periods 
as perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perceptions of the impact of YRE on employment 
opportunities for teachers resulting in increased pay through teaching or substituting during 
intersession periods. Data are depicted in Table 14.
Ho 19: Year-round education will have no impact on attitudes displayed by teachers 
toward school and teaching as perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perceptions of the impact of YRE on attitudes 
displayed by teachers toward school and teaching. Data are depicted in Table 14.
Ho20: Year-round education will have no impact on opportunities for staff 
development as perceived by year-round school principals.
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A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perceptions of the impact of YRE on opportunities 
for staff development. Data are depicted in Table 14.
Ho21: Year-round education will have no impact on the willingness of teachers to 
consider more change and innovation as perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in prinicpals' perceptions of the impact of YRE on the willingness 
of teachers to consider more change and innovation. Data are depicted in Table 14.
Research Question 6
Does year-round education impact parental involvement in a year-round school as 
perceived by year-round school principals?
Ho22: Year-round education will have no impact on parental involvement in school 
activities as perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perceptions of the impact of YRE on parental 
involvement in school activities. Data are depicted in Table 14.
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TABLE 15
PRINCIPALS' PERCEPTIONS OF THE IMPACT OF YEAR-ROUND EDUCATION ON
A NUMBER OF CRITERION VARIABLES
Variable Combined Responses
Chi
frequency Square n df U
Parent Involvement/ Strongly Pos/Mod Pos. (1) 59
Volunteer Programs Strongly Neg/Mod Neg. (0) 6 43.22 65 1 .000*
Parent Involvement/ Strongly Pos/Mod Pos. (1) 53
PTA Strongly Neg/Mod Neg. (0) 3 44.64 56 I .000*
Parental Flexibility Strongly Pos/Mod Pos. (1) 83
Strongly Neg/ Mod Neg. (0) 9 59.52 92 1 .000*
Note: * p < .05
A discussion of the results follows.
Ho23: Year-round education will have no impact on parental involvement in 
volunteer programs as perceived by year-round school principals.
A comparison of the observed numbers for the combined categories "Strongly 
Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" revealed that 
year-round principals perceive year-round education as having a significantly positive impact 
on parental involvement in volunteer programs. At the .05 probability level, the null 
hypothesis was rejected, indicating that a significant difference existed in principals' 
perceptions of the impact of YRE on parental involvement in volunteer programs. Data are 
depicted in Table 15.
Ho24: Year-round education will have no impact on parental involvement in Parent- 
Teacher Association as perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative"
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revealed at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perception of the impact of YRE on parental 
involvement in Parent-Teacher Association. Data are depicted in Table 15.
Ho25: Year-round education will have no impact on parental flexibility with more 
alternatives for family vacations as perceived by year-round school principals.
A comparison of the observed numbers for the combined response categories 
"Strongly Positive/Moderately Positive" and "Strongly Negative/Moderately Negative" 
revealed that at the .05 probability level, the null hypothesis was rejected, indicating that a 
significant difference existed in principals' perceptions of the impact of YRE on parental 
flexibility with more alternatives for family vacations. Data are depicted in Table 15.
Research Question 7
Does the organizational design of a multiple-track versus a single-track plan have an 
impact on the perceptions of year-round school principals? A t- test for independent samples 
was used to address this research question and null hypothesis 26.
Ho26: There is no difference in perceptions of principals of multiple-track versus 
single-track program designs.
The level of significance to reject or fail to reject the null hypothesis was set at .05. 
Table 16 illustrates the results of the analysis of the twenty-five variables relating to year- 
round education. No statistical significance was found on the following criterion variables: 
academic performance, discipline, dropout rate, drugs, enthusiasm, expectations, parental 
flexibility, parental involvement in school activities, school facilities, remediation, parental 
involvement in Parent Teacher Association, enrichment, employment opportunities, 
promotion, vandalism, teacher burnout, teacher attitudes, teacher absenteeism, student 
attitudes, student attendance, standards, staff development, willingness, violence, and parental 
involvement in volunteer program variables.
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TABLE 16
DIFFERENCES IN PRINCIPALS' PERCEPTIONS IN MULTIPLE-TRACK VERSUS
SINGLE-TRACK PROGRAM DESIGNS
Multiple-Track
X
Single-Track
X
It| df 2-Tail
sig.
12
Academic Performance 4.00 4.19 .68 76 .499 .860
Discipline 4.00 3.96 .14 76 .889 .174
Dropout Rate 3.18 3.31 .59 76 .559 .200
Drugs 3.27 3.28 .05 76 .960 .855
Employment Opportunities 3.81 3.91 .26 76 .792 .875
Enrichment 3.91 3.97 .17 76 .863 .638
Enthusiasm 4.45 4.14 .92 76 .361 .562
Expectations 3.82 3.91 .29 76 .776 .967
Flexibility 4.00 4.22 .70 76 .487 .853
Parent School Activities 3.91 3.84 .26 76 .797 .276
PTA 3.73 3.66 .24 76 .810 .548
Promotion 3.73 3.80 .27 76 .791 .190
Remediation 4.36 4.27 .28 76 .782 .687
Staff Development 3.00 3.58 1.66 76 .101 .001
Student Attendance 4.00 4.00 .00 76 1.00 .624
Student Attitudes 4.36 4.24 .42 76 .674 .948
Teacher Absenteeism 3.82 3.87 .17 .76 .869 .764
Teacher Attitudes 4.55 4.24 .99 76 .325 .385
Teacher Burnout 4.36 4.15 .62 76 .535 .239
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
75
Table 16 (Continued)
Multiple-Track
X
Single-Track |t| 
X
df 2-Tail
sig.
Vandalism 3.64 3.69 .17 76 .866 .238
Violence 3.45 3.58 .51 76 .612 .886
Volunteer 3.82 3.75 .24 76 .811 .353
Willingness 4.55 4.09 1.40 76 .166 .402
Note: *p<05 
n = 78
Research-Question 8
Does the initial involvement of principals in a year-round school program have an 
impact on their perceptions of the effect of year-round education? The ANOVA was utilized 
to address this research question and null hypothesis 27.
Ho27: There is no difference in perceptions of principals based on their initial 
involvement in a year-round program.
The data was analyzed utilizing the ANOVA to test for significant differences between 
principals' perceptions as related to their initial involvement in a year-round program in their 
school. The level of significance to reject or fail to reject the null hypothesis was set at .05.
Table 17 exhibits the results of the analysis. A significant difference was evident on 
eight of the 25 variables relating to year-round education: academic performance F(2, 100) = 
3.303; p = .041, employment opportunities F (2, 100) = 3.729; p = .027, enrichment F (2,
100) = 5.022; p = .008, parental flexibility F (2, 100) = 7.464, p = .001, parental involvement 
in school activities F (2, 100) = 3.775; p = .026, parental involvement in Parent Teacher 
Association (PTA) F (2, 100) = 4.451; p = .014, teacher absenteeism F (2, 100) = 4.662; p =
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.012, and parental involvement in volunteer programs F (2, 100) = 4.277; p = .017.
Therefore, the null hypothesis concerning the initial involvement of principals relating to 
academic performance, employment opportunities, enrichment, parental flexibility, parental 
involvement in school activities, parental involvement in Parent Teacher Association (PTA), 
teacher absenteeism, and parental involvement in volunteer programs variables was rejected. 
Discipline, dropout rates, drugs, enthusiasm, expectations, promotion rate, remediation, 
school factilities, staff development, standards, student attendance, student attitudes, teacher 
attitudes, teacher burnout, vandalism, violence, and willingness variables, however, did not 
reveal any significant difference.
TABLE 17
DIFFERENCE IN PERCEPTIONS OF PRINCIPALS BASED ON THEIR INITIAL 
INVOLVEMENT IN A YEAR-ROUND PROGRAM
Intiai Involvement SS df MS F R . .
Academic Performance
Between 4 2 2.247 3.303 .041*
Within 68 100 .680
Total 72 102
Discipline
Between 1 2 .581 .617 .541
Within 94 100 .942
Total 95 102
Dropout Rates
Between .3 2 .173 .327 .722
Within 53 100 .531
Total 53 102
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Table 17 (Continued')
Initial Involvement SS df MS F p
Drugs
Between 1 2 .608 1.158 .318
Within 52 100 .525
Total 53 102
Employment Opport. 
Between 7 2 3.491 3.729 .027*
Within 93 100 .936
Total 100 102
Enrichment
Between 10 2 4.913 5.022 .008*
Within 97 100 .978
Total 107 102
Enthusiasm
Between 1 2 .608 .574 .656
Within 106 100 1.058
Total 107 102
Expectations
Between .05 2 .027 .028 .973
Within 95 100 .953
Total 95 102
Flexibility
Between 13 2 6.454 7.464 .001*
Within 86 100 .865
Total 99 102
Parent School Activities
Between 6 2 3.069 3.775 .026*
Within 81 100 .813
Total 87 102
Promotion
Between 1 2 .605 .810 .448
Within 74 100 .747
Total 75 102
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Table 17 (Continued)
SS df MS F
PTA
Between 6 2 3.116 4.451 .014*
Within 70 100 .700
Total 76 102
Remediation
Between 2 2 .971 .823 .442
Within 117 100 1.179
Total 119 102
School Facilities
Between .80 2 .403 .419 .659
Within 96 100 .960
Total 96 102
Staff Development
Between 2 2 1.253 1.017 .365
Within 123 100 1.232
Total 125 102
Standards
Between .32 2 .160 .190 .827
Within 84 100 .841
Total 84 102
Student Attendance
Between .8 2 .410 .533 .588
Within 77 100 .768
Total 77 102
Student Attitudes
Between 1 2 .548 .689 .505
Within 79 100 .796
Total 80 102
Teacher Absenteeism
Between 7 2 3.552 4.662 .012*
Within 76 100 .762
Total 83 102
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Table 17 (Continued)
SS df MS F
Teacher Attitudes
Between .2 2 .130 .151 .860
Within 86 100 .861
Total 86 102
Teacher Burnout
Between 1 2 .556 .516 .598
Within 107 100 1.077
Total 108 102
Vandalism
Between .1 2 .098 .120 .887
Within 82 100 .819
Total 82 102
Violence
Between .4 2 .207 .351 .705
Within 59 100 .590
Total 59 102
Volunteer
Between 6 2 3.497 4.277 .017*
Within 82 100 .818
Total 88 102
Willingness
Between .5 2 .246 .228 .796
Within 107 100 1.077
Total 108 102
Note: * g < .05
Tukey's post-hoc analysis was conducted to determine where significant differences 
were to be found for the principals' perceptions of the eight criterion variables based on their 
initial involvement in a year-round school program. Discussion will be limited to only those 
variables that were determined to show a significant difference. The following eight year-
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round school variables were determined to show significant difference in the perceptions of 
year-round school principals based on their initial involvement:
1. academic performance with a mean difference = .5392; SE = .210; p = .031 
between "did not initiate" and "opposed" response categories.
2. employment opportunities with a mean difference = .5911; SE = .246; p = .048 
between "did not initiate" and "opposed" response categories.
3. enrichment with a mean difference = .7818; SE = .252; p. = .007 between "did not 
initiate" and "opposed" response categories.
4. parental flexibility with a mean difference = .8511; SE = .237; p = .001 between 
"did not initiate" and "opposed" response categories.
5. parental involvement in school activities with a mean difference = 1.6316; SE =
670; p = .044 between "Principal initiated" and "did not initiate" response categories.
6. parental involvement in Parent Teacher Association (PTA) with a mean difference 
= .5494; SE = .213; p= .030 between "did not initiate" and "opposed" response categories.
7. teacher absenteeism with a mean difference = .6271; SE = .222; p= .016 between 
"did not initiate" and "opposed" response categories.
8. parental involvement in volunteer programs with a mean difference = 1.7368; SE = 
.672; p= .030 between "Principal initiated" and "did not initiate" response categories.
Open-Ended Response Question
Respondents were asked to respond to the following open-ended response question: 
Are there any areas or effects you wish to note that were not addressed in the questionnaire, 
which year-round education may have on students, teachers, and parents? Please cite 
examples.
Analysis of the data from this response item revealed students as the most eloquent 
proponents of year-round education, through an awareness of the benefits of a "break" from
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work, classmates, and teachers. Students return to school eager, happy, and rested. Tensions 
were reported to dissipate during intersession periods between students, teachers and 
students, parents and teachers, and principal and parents. Principals noted that there was less 
learning loss over summer months, less shut down and start up time for students, and that 
programs for exceptional children excelled. Responses also revealed year-round education is 
very beneficial for language immersion programs and for immigrant children who have an 
additional four or five weeks of schooling. Concern was expressed that kindergarten students 
beginning school in July, with an enrollment cut off- date still in October, are not ready to 
learn. At least one respondent reported an initial drop in discipline problems, however, 
clientele are now more needy. Thus, problems from the community are beginning to foster 
more discipline referrals in the school. One respondent also reported that a drop in failure rate 
due to remediation intersessions had not been experienced in his/her school.
Respondents stated teachers were also rested and happy to return after 
breaks with a continued enthusiasm for year-round programs that had been implemented three 
years earlier. Respondents reported teachers as starting to view intersession time as 'start 
ahead' rather than remediation. Teachers are able to get some students ready before the 
regular school session begins. Students and teachers were noted as seeing the nine week 
period as a beginning and stopping place with this type of calendar fostering pacing and 
progress. However, on a more negative side, principals reported that employment of 
prospective teachers was a problem due to many not being ready to start teaching in July.
Some teachers also feel "locked in" to a year-round school due to the fact that they are 
already back in session in July before traditional principals work on position openings and 
hiring.
Parents of year-round students were reported by principals to be very positive about 
this type of calendar. Survey data revealed that 95% of the parents in some schools that had 
chosen year-round education five years ago would not change back based on annual parent
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surveys. Benefits to parents were reported as time off for vacations other than in the summer, 
increased opportunities for military families, continued parental involvement in the school, and 
day care for parents who have opportunities for employment during intersession periods. 
However, one respondent revealed that parents who are given a choice to participate in a 
year-round calendar tend to be more educated and reflect only moderate change in parental 
involvement due to being involved in their child's school already. Parents were also reported 
to be more active in implementing the year-round calendar in middle school and high school 
where it does not presently exist. A loss of students in the year-round program was reported 
when older children reach middle school and no year-round program has been implemented. 
Parents transfer younger students to traditional calendar schools to reduce conflicts. An 
additional concern was expressed that too much attention is given to the calendar when it is 
"only a small part of the big picture". The calendar can be changed in only two hours, while 
much time is spent in restructuring what occurs in the classroom day to day. Additional cost 
for additional days is high and coordination with traditional calendar schools and the district 
office is a problem.
Business partners and community agencies were reported as having been provided 
opportunities for volunteer activities and projects that support intersession. Opportunities 
were reported by principals as being classes taught by business parteners, as well as programs 
for students provided by community agencies, but were not specified.
The most significant area addressed in this open-ended response item was the school 
within-a-school organizational design. Respondents had very negative views of this design 
based on the following comments.
1. Highly detrimental to the entire school program.
2. Problems occur in running a dual calendar smoothly and efficiently.
3. Nightmare in middle school.
4. Recommend schools offering year-round option be total year-round.
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5. Difficult to maintain a sense of cohesiveness with staff.
6. No significant increase in achievement.
7. Opening and closing school twice during the year is difficult.
8. Staff development is often planned in favor of traditional calendar teachers.
9. Parents choose year-round to pick teachers causing uneven racial and gender 
balance in classes. More white students in year-round for this reason.
10. Causes administrative burn-out when no assistant principal or year-round 
coordinator is present.
11. Causes more combination classes resulting in students being in the same class for 
more than two years.
12. Hard to staff because teachers do not want it.
13. Maintenance on the building is a problem with no time available during the 
summer for heavy cleaning .
The analysis of data was summarized and recorded in Chapter 5. Findings are based 
on five areas: educational opportunities/content, standards and expectations, time/flexibility 
and operational costs, teaching, and school/parent relations. Conclusions and 
recommendations follow the findings for the study and are also included in Chapter 5.
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CHAPTER 5
RESEARCH SUMMARY, FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS
Reseach Summary
The focus of this study was to determine the principals' perceptions of year-round 
education. These perceptions were used to determine how effective YRE is in responding to 
the Recommendations of the National Commission on Excellence in Education and Goals 
2000. The release of a Nation at Risk. The Imperative for Educational Reform (1983) by the 
National Commission on Excellence in Education and Goals 2000, proposed by the Bush 
Administration and state governors, focused attention on the many problems that schools are 
facing. Year-round education is in the forefront of the debate over educational reform 
(Sheans, Donaldson, & Bierlein, 1994) and is considered by proponents to be vital to the 
success of the school reform movement. Therefore, this study was conducted to determine 
how effective YRE is in the educational reform movement, as perceived by principals, in 
relation to the recommendations of the Commission report and the Goals 2000 program. This 
in turn will add to the knowledge-base on YRE and therefore provide a source of information 
for school leaders who might implement YRE in their school districts.
Findings
This study sought to determine whether principals in year-round schools held different 
perceptions of the effect of year-round education in five areas: educational 
opportunities/content, standards and expectations, time/flexibility and operational costs, 
teaching, and school/parent relations. The study also sought to determine if principals' 
perceptions in multiple-track school plans were different than those in a single-track plan and 
if initial involvement in a year-round program effects their perceptions of the effect of year- 
round education. The study then sought to determine what effect year-round education is 
having on the fulfillment of the recommendations of the National Commission on Excellence
84
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in Education and Goals 2000. The findings of this study were as follows:
1. Year-round principals perceive YRE as having a positive impact on educational 
opportunities and content that reflect more measurable standards, high expectations, and 
enthusiasm for learning.
2. Year-round principals perceive YRE as having a positive impact on student 
attitudes relating to school and learning through promotion rate from one grade to another; 
academic performance by students perceived through student attitudes toward school and 
learning; reduction in discipline problems, vandalism, drugs, violence, and dropout rate; 
positive attitudes displayed by students toward school and learning; and improved student 
attendance.
3. Year-round principals perceive YRE as having a positive impact on time and 
flexibility for learning through remediation and enrichment classes during intersession periods.
4. Year-round principals perceive YRE as having a positive impact on teaching 
through employment opportunities for teachers resulting in increased pay; attitude displayed 
by teachers toward school and teaching; teacher absenteeism and burnout; opportunities for 
staff development; and willingness of teachers to consider more change and innovation.
5. Year-round principals perceive YRE as having a positive impact on saving in 
operational costs through the effective use of school facilities with savings in operational 
budget.
6. Year-round principals perceive YRE as having a positive impact on parental 
involvement in a year-round school pertaining to school activities, volunteer progams, and 
P.T. A , as well as flexibility with more alternatives for family vacations.
7. Year-round principals on a single-track design plan were found to have significantly 
different perceptions relating to staff development than those on a multiple-track design plan. 
No significant differences were found in any other scores from the analysis testing.
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8. Year-round principals' initial involvement in a year-round program compared to 
principals who began with a traditional calendar was found to have a significantly different 
impact on their perceptions of the effect of year-round education pertaining to academic 
performance; enrichment classes; parental flexibility; parental involvement in school activities, 
P.T. A~, and volunteer programs; employment opportunities for teachers; and teacher 
absenteeism.
Conclusions
Results and findings of this study led to the following conclusions based on the 
perceptions of year-round principals:
1. It is concluded that YRE is having a positive impact on educational opportunities 
and content which foster a stable learning environment, with more measurable standards 
promoting higher expectations for academic performance. With the addition of pre- 
Kindergarten programs in some schools (12% of those surveyed), YRE is providing 
opportunities for children to come to school ready to learn. Thus, YRE is attempting to be 
effective in fulfilling recommendation one proposed by the Commission and the first goal of 
Goals 2000, as well as the fourth goal targeting a 100 percent adult literacy rate through 
opportunities for learning pre-school through adulthood.
2. YRE is having a positive impact on student attitudes relating to school and learning 
as evidenced through increased academic performance; promotion rate from one grade to 
another; a reduction in discipline problems, vandalism, dropout rate, drugs, and violence; 
improved student attendance; and a positive attitude displayed by students toward school and 
learning. Thus, YRE is instrumental in fulfilling the Commission's recommendations for more 
rigorous and measurable standards, with higher expectations for academic performance 
fostering strengthened graduation requirements and resulting in a high graduation rate 
proposed by the second goal of Goals 2000. This is also supportive of the third goal of Goals
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2000 in preparing students to become responsible citizens, productive workers, and lifelong 
learners.
3. Based on perceptions of year-round principals, it is concluded YRE is having a 
positive effect on time and flexibility for learning as evidenced in remediation and enrichment 
classes offered during intersession periods. This is evidence of more effective use of school 
time and a lengthening of the school year, which are recommended by the National 
Commission.
4. Based on perceptions of year-round principals, it is concluded that YRE is having a 
significantly positive effect on savings in operational costs as evidenced in school facilities 
being utilized year-round promoting more efficient use of existing facilities. However, this 
savings is neither related to Goals 2000 nor the Commission's recommendations.
5. It is concluded that YRE is having a positive effect on the attitudes of teachers 
relating to school and teaching. Based on survey results, employment opportunities for 
teachers resulting in increased pay through teaching or substituting during intersession periods 
are much improved. Teachers electing not to teach during intersession periods have more 
time to prepare for students, as well as to reflect on those things which have already been 
taught. The attitudes of teachers are much improved, resulting in less teacher burnout and 
absenteeism. It is felt that the Commission's recommendation for improved teacher 
preparation is made possible through intersession periods which provide opportunities for 
immediate reflection and possible improvements . Employment opportunities during 
intersession periods may also provide improved salaries for teachers recommended by the 
Commission.
6. Parent involvement in year-round schools was determined to be positively affected 
by YRE. Survey results would indicate an increase in parental involvement in school 
activities, volunteer programs, and Parent Teacher Associations. Thus, the positive effect of 
YRE on parent involvement is supportive of the fulfillment of Goal 8 of Goals 2000 related
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to increased parent involvement. Data analysis also revealed that YRE provides greater 
parental flexibility for family vacations, providing opportunities for families to take vacations 
during months that are not considered summer vacation periods.
7. The organizational design of a multiple-track compared to a single-track plan has 
no significant effect on principals' perceptions. Survey data revealed that only 8 .5% of the 
respondents were on a multiple-track plan as opposed to 51.9% on a single-track plan; thus, 
the statistical analysis is less reliable due to the percentage difference of multiple-track 
compared to single-track respondents. It is noted that the analysis revealed the criterion 
variable, opportunities for staff development, as having a |t| value of 1.66 with 76 degrees of 
freedom. The statistical value was between 2.0 and 1.98 on a two-tailed test which resulted in 
a failure to reject the null hypothesis.
8. Perceptions of year-round principals allowed for the conclusion that the initial 
involvement of principals (i.e., principal initiated involvement in a year-round program; 
principal did not initiate involvement in a year-round program, but had a neutral or positive 
reaction; or principal was initially opposed to involvement in a year-round program) does 
have an impact on their perceptions of the effect of YRE. Data analyses revealed eight 
significant differences in perceptions based on initial involvement. Mean differences were 
most significant in the "did not oppose" and "opposed" response categories. Data revealed 
only one respondent ( .9%) was "initially opposed" and 38 .7% of the respondents"did not 
initiate", but were neutral or had a positive reaction.
9. The open-ended response item allowed principals to note any areas or effects not 
addressed on the questionnaire. A total of 38 (35%) addressed this item. Principals responded 
with significantly positive support for YRE and its effect on teachers, students, and parents. 
Principals stated that students were the most eloquent proponents of YRE with positive 
attitudes and experiencing less learning loss, shut down time and start up time. Tensions were 
reported to dissipate during intersession periods with students returning to school eager,
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happy, and rested. Year-round education was noted as being perfect for programs for 
exceptional children and also language immersion programs, especially for immigrant children 
who have an additional four or five weeks of schooling. Teachers were also noted as being 
rested and happy to return after breaks, with a continued enthusiasm for YRE as long as five 
years after implementation. Survey results indicate very positive attitudes expressed by 
parents, with no desire to return to a traditional calendar year. Business partners and 
community agencies were also reported by principals as expressing a positive response to 
YRE and the opportunities it provides for them to become active in the school setting.
The most significant area addressed in the open-ended response was the school-within- 
a-school organizational design. Respondents expressed significant negative responses in 
relation to its effectiveness, implementation, staff development, cohesiveness with staff, and 
difficulty in staffing. It is concluded from these responses that the school-within-a-school 
design is detrimental in itself, but does not reflect a negative response to YRE as a concept. 
Year-round education should be implemented as a total program and not within a traditional 
calendar program. Principals viewed this design as a nightmare in middle school and highly 
detrimental to the entire school program.
Recommendations
Based on the conclusions and outcomes of this study, the following recommendations 
are offered:
1. School personnel should consider the implementation of YRE to enhance 
educational reform for American education.
2. Year-round principals in the seven state study area are supportive of the impact 
YRE in their schools and should be contacted as vital sources of information by districts 
considering implementation.
3 Administrative personnel should encourage year-round principals to communicate
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
90
to their staff and to parents the impact YRE is having in fulfilling the National Commission on 
Excellence in Education Recommendations and Goals 2000.
4. As a result of the positive impact YRE is having on teachers, students, and parents, 
districts with year-round programs should conduct their own studies to assess the impact 
YRE is having in order to further enhance their programs in the educational reform movement 
based on the National Commission's Recommendations and Goals 2000.
5. Schools operating on a year-round program should develop strategies to increase 
communication with community agencies and businesses concerning the positive impact of 
YRE. Communication is imperative if lasting partnerships are to be developed linking schools 
with community agencies and businesses.
6. Additional study and revision of the survey instrument should be undertaken to 
expand it for more in-depth comparison of the National Commission's Recommendations and 
Goals 2000.
7. Future studies should be conducted to assess how students, themselves, perceive 
YRE in fulfilling Goals 2000 and the National Commission's Recommendations.
8. A study to assess teachers' perceptions in comparison to principals' perceptions of 
the effect of year-round education in fulfilling the National Commission's Recommendations 
and Goals 2000 is recommended.
9. State Boards of Education should be encouraged by community leaders to research 
and study YRE as a possible state program for educational reform and school improvement.
10. This study attempted to establish a link between YRE and the educational reform 
movement with roots in Goals 2000 and the recommendations of the National Commission on 
Excellence in Education. However, the southeast represents a relatively large area, with a 
small population of year-round principals. It is this researcher's recommendation that in order 
to assess if a strong link exist, perhaps a longitudinal nation-wide study should be conducted.
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Sharon C. O'Dell 
3106 Hickory Tree Road 
Bluff City, Tennessee 37618 
January 13, 1997
Dear
I am a Doctoral Candidate at East Tennessee State University, in Johnson City, 
Tennessee, working under the direction of Dr. Donn Gresso, in the Department of 
Educational Leadership and Policy Analysis. The purpose of this letter is to obtain 
permission from your school system to survey your year-round principals. The topic of 
my dissertation study is Principals' Perceptions of the Effect of Year-Round Education in 
Fulfilling the Recommendations of the National Commission on Excellence in Education 
and Goals 2000. A narrative explaining the study is attached for your review. The survey 
will be confidential, with no one or school system identified at any time during the study.
I would be very grateful for your consent for admission to your system for this 
research project. I hope to have the surveys in schools by mid-February. Your letter of 
admittance is needed as soon as possible.
Respectfully submitted,
Sharon C. ODell
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Title of Study: Principals' Perceptions: The Effect of Year-Round Education in 
Fulfilling the Recommendations of the National Commission on Excellence in Education 
and Goals 2000
Name of Researcher: Sharon C O'Dell
Affiliation: East Tennessee State University, Johnson City, Tennessee 
Business Phone: (423) 878-1953 Home (423) 538-6230 
Mailing Address: 3106 Hickory Tree Road 
Bluff City. Tennessee 37618
Year in school and the program: 1997 Doctoral Educational Leadership and Policy
ADalysis_-.SchQol-Leadership Studies
Supervisor's or sponsor's name (s): Dr. Donn Gresso
Affiliated with a research agency or institution: Not Applicable 
Previously conducted research study in this school system: No Applicable
Number of Participants Requested: All Year-Round School Principals 
Total Time Required of Participants: 10 to 15 Minutes
Type of Study: Quantitative Research Study 
Proposed Beginning Date of Study: February, 1997 
Completion Date for Data Collection: March, 1997 
Completion Date of Study Report: May, 1997
Space or Facility Requirements Needed for this Study: None
Research Instrument: Researcher Constructed Quantitative Response Survey 
Administration Time: 10 to 15 Minutes
This study will be conducted by survey mailings to all year-round principals in 
seven southeastern states, in those systems where permission is granted. The process will 
be conducted during the month of February, 1997. The selection of participants was made 
by this researcher, with approval granted by East Tennessee State University. 
Information/follow-up will be used in the completion of a Doctoral Dissertation as part of 
the requirements for an EDD degree in School Leadership Studies. The information 
obtained will be of benefit to all school systems currently involved in Year-Round 
Education and also those considering a move toward Year-Round Education. It is hoped 
that this information will add to the knowledge base on Year-Round Education, serve to 
strengthen existing programs, and be viewed as supportive research for the National 
Association on Year-Round Education.
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Reports of the findings from this study will be forwarded to all systems making 
written requests. Results are expected to be completed in May, 1997, with reports mailed 
to systems during the month of June, 1997.
Proposal Abstract
This study will be conducted through mailing of surveys to principals in seven 
southeastern states: Virginia, Tennessee, Kentucky, Alabama, Georgia, North Carolina, 
and South Carolina.
The objectives of this project are to: 1. explore the perceptions of year-round 
principals in order to determine the effect of year-round education on students, teachers, 
and parents and 2. analyze the data to determine how year-round education is addressing 
the issues as stated by the National Commission on Excellence in Education 
recommendations and Goals 2000.
Chi-Square statistical analyses will be performed to determine categorical 
differences. As is true in all educational research, empirical studies are essential for 
advocating and implementing programs that promote academic success for students. Data 
for this study will add to the year-round education knowledge base and may be used to 
support empirical studies already being conducted.
The following research questions will be addressed:
1. Does year-round education impact the attitudes of teachers relating to 
school and teaching as perceived by year-round school principals?
2. Does year-round education impact parent involvement in a year-round 
school as perceived by year-round school principals?
3. Does year-round education impact student attitudes relating to school 
and learning as perceived by year-round school principals?
4. Does the organizational design of a multiple-track versus a single-track 
plan have an effect on the perceptions of year-round school principals?
5. Does the initial involvement of principals in a year-round school 
program have an effect on their perceptions of the effect of year-round 
education?
Subjects will be asked to respond to a quantitative research survey using a Likert 
scale. Subjects will be asked to return the surveys in a stamped self-addressed envelope 
provided for their convenience. There are no risks involved for subjects. Informed 
consent is not applicable to this study based on the fact that surveys are completed on a 
voluntary basis and returned by mail. There are no children, medication, drug devices, or 
observations involved. Subject confidentiality will be kept with the assurance that neither 
the subject nor school will be identified at any time. Surveys will be numerically coded to 
avoid sending an unnecessary follow-up letter and survey to individuals who respond to 
first letter mailings. A cover letter will be included to explain the nature of the study and a 
statement of confidentiality. Findings of the study will add to the year-round education 
knowledge base and may be used to strengthen existing programs.
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_______________________________ Sharon C. O’Dell_______
3106 Hickory Tree Road 
Bluff City, Tennessee 37618 
Phone #423-538-6230 
Fax #423-878-1933
Dear Sir.
This letter is in regard to the January 13, 1997 research proposal I mailed to you 
for review with my request for permission to survey your year-round principals. I hope to 
have surveys ready to mail within the next two weeks for the data collection. If you have 
not yet reviewed the proposal and abstract, I am appealing to you to do so within the next 
couple of days and mail or fax your reply at that time. I realize your time is very valuable 
and limited, but it is very important that as many systems in the designated study area as 
possible participate in the study in order for it to be of significance to the education field. 
Thank you for your immediate attention to this appeal and for allowing me this 
opportunity to address you.
Respectfully,
Sharon C. O'Dell
Doctoral Candidate
East Tennessee State University
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____________________________________Sharon C. O’Dell__________
3106 Hickory Tree Road 
Bluff City, Tennessee 37618 
February 12,1997 
Phone # 423-538-6230 
Fax #423-878-1933
Dear System Superintendent,
This is a follow-up request to a February 3, 1997 mailing to you requesting 
permission to survey year-round principals in your school system. Educational research is 
so very important for the support of existing studies and program implementation. Please 
allow me the opportunity to include your system in my study of the effects of year-round 
education. In order for the research to provide any significant information, a high 
percentage of completed surveys is necessary. The study includes seven southeastern 
states, but is inclusive of only 49 school systems with a total of approximately 160 year- 
round principals. This is an all inclusive study due to a small population. Thus, the study 
will strive to survey all principals with a designated return rate of 65%. There are 111 
surveys mailed to other systems at this time.
Please give this matter your immediate thought and direct you reply at that time in 
writing either by mail to the above address or to the fax number provided. Thank you 
once again for your thoughtful consideration and timely reply.
Respectfully yours,
Sharon C. O'Dell
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Sharon C. O'Dell 
3106 Hickory Tree Road 
Bluff City, Tennessee 37618 
January 6,1997
Dear
My name is Sharon O'Dell. I am a doctoral candidate at East Tennessee State 
University in Johnson City, Tennessee. My candidacy is in the Department of Educational 
Leadership and Policy Analysis, with Dr. Donn Gresso being my committee chair. My 
dissertation topic is Principals' Perceptions: The Effect of Year-Round Education In 
Fulfilling the Recommendations of the National Commission on Excellence in Education 
and Goals 2000. I am writing to enlist your expertise in the validation o f a survey 
instrument. Dr. Don Glines has been instrumental in providing information, research, and 
also a connection with the National Year-Round Association. Through his guidance, I 
have been able to obtain your name and now am asking for your help. Would you please 
examine the attached survey and offer your opinion and suggestions for validation. I 
apologize for making this request on such short notice, but I need to validate the 
instrument by mid January, 1997 and then determine the reliability in order to progress 
with the study for an August graduation date. A reply can be sent to the following fax 
number - (423) 878-1933. Thank you for your time and help. It is greatly appreciated.
Respectfully,
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Sharon C O'Dell
3106 Hickory Tree Road 
Bluff City, Tennessee 37618
Dear Year-Round School Principal,
My name is Sharon O'Dell. I am a doctoral candidate at East Tennessee State 
University in Johnson City, Tennessee, under the direction of Dr. Donn Gresso in the 
Department of Educational Leadership and Policy Analysis. The focus of my dissertation 
is to survey year-round principals in the southeastern United States pertaining to their 
perceptions of the effects of year-round education in fulfilling the recommendations of the 
National Commission on Excellence in Education and Goals 2000.
I am writing to you to enlist your expertise in a pilot study to establish reliability 
of the survey instrument. I have provided a stamped self-addressed envelope for your 
convenience. Please take a few minutes to complete the survey and return it to me. This 
information is needed by early January. I am very grateful for your time and thoughtful 
consideration which will be instrumental in the completion of my dissertation work by late 
May.
Respectfully yours,
Sharon C. O'Dell
Doctoral Candidate
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January 8, 1997
Sharon C. O'Dell 
3106 Hickory Tree Road 
Bluff City, Tennessee 37618
Dear Dr. Walters,
I am writing to you concerning the possible qualifying of my research project for 
an Expedited (Short) Review by the Institutional Review Board. My study is being 
conducted for the completion of requirements for my EDD in the Department of 
Educational Leadership and Policy Analysis. In reading the guidelines used for Expedited 
Review, guideline #9, [ Research on individual or group behavior or characteristics of 
individuals, such as studies of perceptions, cognition, game theory, or test development, 
where the investigator does not manipulate subjects' behavior and the research will not 
involve stress to subjects], is supportive of my request.
The topic of my dissertation is entitled Principals' Perceptions: The Effect of 
Year-Round Education in Fulfilling the Recommendations of the National Commission on 
Excellence in Education and Goals 2000. A quantitative response survey will be used. 
Subjects will be assured confidentiality and that they will not be identified at any time in 
the study. Surveys will be numerically coded for follow-up letters if surveys are not 
returned after first mailings. An appeal for completion will be made to obtain at least a 65 
percent return rate.
I will personally record all information on a data base using the SPSS system for 
analysis. There will be no names written on the survey forms, thus making the source of 
the data anonymous to those authorized persons granted assess to the collected data. 
Surveys will be completed strictly on a volunteer basis.
Based on this information, I am requesting Expedited (Short) Review of my 
research project for approval by your office.
Respectfully submitted,
Sharon C. O'Dell 
Doctoral Candidate
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Project Narrative
Project Title:
The title of this project is Principals' Perceptions: The Effect of Year-Round 
Education in Fulfilling the Recommendations of the National Commission on Excellence in 
Education and Goals 2000 
Place To Be Conducted:
This study will be conducted through mailing of surveys to principals in seven 
southeastern states: Virginia, Tennessee, Kentucky, Alabama, Georgia, North Carolina, 
and South Carolina.
Objectives:
The objectives of this project are to: 1. explore the perceptions of year-round 
principals in order to determine the effect of year-round education on students, teachers, 
and parents and 2. analyze the data to determine how year-round education is addressing 
the issues as stated by the National Commission on Excellence in Education 
recommendations and Goals 2000.
Summary:
This is a quantitative research study designed to investigate the impact of year- 
round education on students, teachers, and parents in meeting the recommendations of the 
National Commission on Excellence in Education and Goals 2000. The survey will be 
conducted through mailings in seven southeastern states: Virginia, Tennessee, Kentucky, 
Alabama, Georgia, North Carolina, and South Carolina. There are approximately 161 
principals in year-round schools that are targeted as the study population. Chi-Square 
statistical analyses will be performed to determine categorical differences. As is true in all 
educational research, empirical studies are essential for advocating and implementing 
programs that promote academic success for students. Data for this study will add to the 
year-round education knowledge base and may be used to support empirical studies
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already being conducted. The following research questions will be addressed:
1. Does year-round education impact the attitudes of teachers relating to school 
and teaching as perceived by year-round school principals?
2. Does year-round education impact parent involvement in a year-round school 
as perceived by year-round school principals?
3. Does year-round education impact student attitudes relating to school and 
learning as perceived by year-round school principals?
4. Does the organizational design of a multiple-track versus a single-track plan 
have an effect on the perceptions of year-round school principals?
5. Does the initial involvement of principals in a year-round school program have 
an effect on their perceptions of the effect of year-round education?
Specific Role of Human Subjects:
Subjects will be asked to respond to a quantitative research survey using a likert 
scale. Subjects will be asked to return the surveys in a stamped self-addressed envelope 
provided for their convenience.
Specific Risks to Subjects:
There are no risks involved for subjects.
Benefits to Subjects:
Findings of the study will add to the year-round education knowledge base and 
may be used to strengthen existing programs.
Inducements:
A cover letter will be included to explain the nature of the study and a statement of 
confidentiality. A request for completion will be stated, including a statement of follow-up 
contact if surveys are not returned after the first mailing.
Subject Confidentiality:
Subject confidentiality will be kept with the assurance that neither the subject nor
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school will be identified at any time. Surveys will be numerically coded to avoid sending 
an unnecessary follow-up letter and survey to individuals who respond to first letter 
mailings.
Informed Consent:
Informed consent is not applicable to this study based on the fact that surveys are 
completed on a voluntary basis and returned by mail. There are no children, medication, 
drug devices, observations, or risks to the subjects.
Adverse Reaction Reporting
This is not applicable to this study.
Pertinent Literature:
This is not applicable to this study.
Location o f Records:
Records will be filed in my home with access granted only to university graduate 
committee members, the Graduate Office at East Tennessee State University, and myself. 
These records will be kept for at least 10 years.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
114
Sharon C. O'Dell
3106 Hickory Tree Road 
Bluff City, Tennessee 37618 
Phone #423-538-6230 
Fax #423-878-1933 
February 3,1997
Dear
I am writing to you in regard to an Expedited (Short) Review request submitted 
for review in mid-January. This request is in reference to a survey instrument to be used 
in a research study for the degree of Ed . D . in the Department of Educational Leadership. 
Dr. Donn Gresso is my committee chair person. The topic of my study is Perceptions of 
Year-Round Principals: The Effect of Year-Round Education in Fulfilling the 
Recommendations of the National Commission on Excellence in Education and Goals 
2000. At this time I have not received conformation or rejection of this request. I am not 
familiar with the time schedule of your review process; therefore, I am asking for 
information. You may write or fax a reply to the above address or number. I am anxious 
to continue with my work as soon as possible.
Sincerely,
Sharon C. O'Dell
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Sharon C. O'Dell
3106 Hickory Tree Road 
Bluff City, Tennessee 37618 
February 22,1997
Dear Year-Round School Principal,
My name is Sharon O'Dell. I am a doctoral student at East Tennessee State 
University in Johnson City, Tennessee. I have been working with various members of the 
National Association for Year-Round Education, with whom I will be sharing the results 
of my research. The survey was validated by these members who served as a panel of 
experts. As part of my dissertation, I am surveying year-round principals to determine 
their perception of the effects of year-round education in fulfilling the recommendations of 
the National Commission on Excellence in Education and Goals 2000.
I am aware that your time is very limited; therefore, I have developed a survey that 
requires only 10-15 minutes to complete. Would you please complete the attached survey 
at this time and return it to me as soon as possible in the self-addressed stamped envelope 
provided for your convenience.
Confidentiality will be kept, with the assurance that neither you nor your school 
will be identified at any time. The surveys are numerically coded to avoid sending an 
unnecessary follow-up letter and survey to individuals who respond to first letter mailings.
Thank you for your time and thoughtful consideration in completing this survey. It 
is my hope that through this research I will add to the knowledge base on year-round 
education and provide valuable information to those who are contemplating 
implementation of a program in their own school and also those wishing to improve an 
existing program.
Respectfully yours,
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Sharon C. O'Dell
3106 Hickory Tree Road 
Bluff City, Tennessee 37618 
Fax #423-878-1933
Dear Year-Round School Principal,
Hello, once again from East Tennessee. As you may recall, in recent weeks I 
mailed a survey to you concerning the perceptions of year-round principals. This survey is 
being used in the completion of my doctoral degree at East Tennessee State University. I 
realize that the demands placed on individuals in your position are extreme at times. 
However, I am appealing to you to please help me obtain this data in order to meet 
deadlines for completion of the study.
I am very grateful for your thoughtful consideration and help in this endeavor. A 
copy of the survey is provided with a stamped self-addressed envelope for your 
convenience or it may be faxed to 423-878-1933. Please complete and return it to me 
within the next few days. I greatly appreciate your help.
Respectfully yours,
Sharon C. ODell 
Doctoral Candidate
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Sharon C. O'Dell
3106 Hickory Tree Road 
Bluff City, Tennessee 37618 
Fax #423-878-1933 
Phone# 423-538-6230
Dear Year-Round Principal,
In recent weeks, you received the included survey on the effects of year-round 
education. This is a second mailing sent for your convenience, if the original mailing did 
not reach you or was misplaced. I realize your time is very limited and I apologize for the 
inconvenience. However, your perceptions are very important to me in the completion of 
this study. I am appealing to you at this time to complete the survey and return in the 
stamped self-addressed envelope provided for your convenience with the next available 
postage pickup. It is very important that as many principals in the designed study area as 
possible participate in the study in order for it to be of significance to the education field. 
Thank you for your immediate attention to this appeal and for allowing me this 
opportunity to address you.
Respectfully,
Sharon C. O'Dell
Doctoral Candidate
East Tennessee State University
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Perceptions of Year-Round Principals
Investigator: Sharon C. O'Dell 
Advisor: Dr. Donn Gresso
Department of Educational Leadership and Policy Analysis 
East Tennessee State University, Johnson City, Tennessee
This survey is being sent to principals in the states of Alabama, Georgia, South 
Carolina, North Carolina, Tennessee, Virginia, and Kentucky. In order for this 
survey to accurately represent the perceptions of year-round principals, it is 
necessary that a statistically high proportion complete and return the questionnaire. 
Completion of the survey should take approximately 5-10 minutes. Please answer 
promptly and return the survey in the stamped self-addressed envelope provided 
for your convenience within the next few days.
Your thoughtful consideration and time will be greatly appreciated.
cTbank njou!
(5baron C. O ^ eff
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Principals' Perceptions of the Effects of 
Year-Round Education 
Survey Statements
Please respond to the following survey statements by circling the corresponding number 
that best describes your perceptions of the effect of year-round education on the issues of 
educational opportunities/content, standards/expectations, time/flexibility and operational 
costs, teaching, and school/parent relations. The following scale should be used in 
marking your response:
.Strongly Positive (5) - you have perceived a significantly positive effect as a result of 
 the implementation of year-round education._____________________________
Moderately Positive (4) - you have perceived a somewhat positive effect as a result of 
 the implementation of year-round education._____________________________
.Neither Negative nor Positive (3)- you are uncertain of your perception relating to the 
 effect as a result of the implementation of year-round education._____________
Moderately Negative (2) - you have perceived a somewhat negative effect as a result of 
 the implementation of year-round education._____________________________
Strongly Negative (1) - you have perceived a significantly negative effect as a result of 
the implementation of year-round education._____________________________
Educational Opportunities/Content:
1. Educational opportunities that reflect more measureable standards. 1 2 3 4 5
2. Educational opportunities that reflect high expectations. 1 2 3 4 5
3. Stable learning environment that fosters enthusiasm for learning. 1 2 3 4 5
Standards and Expectations;
4. Promotion rate from one grade to another. 1 23 45
5. Academic performance by students as perceived by 1 2 3 4 5
student attitudes toward school and learning.
6. Reduction in discipline problems. 1 23 45
7. Reduction in vandalism. 1 23 45
8. Reduction in drugs. 1 23 45
9. Reduction in violence in your school. 1 23 45
10. Positive attitude displayed by students toward 1 23 45
school and learning.
11. Reduction in the dropout rate. 1 23 4 5
12. Improved student attendance. 1 23 45
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Time/Flexibility and Operational Costs:
13. Remediation classes during intersession periods. 1 23 45
14. Enrichment classes during intersession periods. 1 23 4 5
15. Effective use of school facilities as evidenced through savings in 1 2 3 4 5
operational budget.
Teaching:
16. Teacher absenteeism. 1 23 45
17. Teacher burnout. 1 23 45
18. Employment opportunities for teachers resulting in increased 
pay through teaching or substituting during intersession periods.
1 23 4 5
19. Attitude displayed by teachers toward school and teaching. 1 23 4 5
20. Opportunities for staff development. 1 23 45
21. Willingness to consider more change and innovation. 1 23 45
School/Parent Relations:
22. Parental involvement in school activities. 1 23 45
23. Parental involvement in volunteer programs. 1 23 4 5
24. Parental involvement in Parent-Teacher Association. 1 23 4 5
25. Parental flexibility with more alternatives for family vacations. 1 2 3 4 5
Open Ended Question:
26. Are there any areas or effects you wish to note that were not addressed in the 
questionnaire, which year-round education may have on students, teachers, and parents? 
Please site examples.
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Principals' Perceptions of the Effects of 
Year-Round Education
Demographic and Comparative Data
Please check the appropriate response.
1. Gender: Female
Male
2. Age: 21-29____ 30-39____  40-49 _
50-59 60-69 over 69
3. Ethnicity: American Indian/Alaska Native Asian
Filipino  Hispanic Black, not Hispanic
White, not Hispanic  Pacific Islander___
4. Years experience as an administrator with a traditional calendar/school year:
1-5____ 6-10___  11-15____
16-20 21-25 26-30
over 30
5. Years of experience as an administrator with a non traditional/year-round calendar:
1-5____ 6-10____ 11-15____
16-20 21-25 over 25
6. Is your YRE organization: Single Track  Multiple Track____
Extended Year (more than 200 days)____
Modified ____
7. Highest degree or level of education earned: Bachelor's  Master's 
Master's + ____ Ed. S .___
Doctorate____
8. Your school's setting: Rural  Semi-Suburban  Suburban  Urban
9. Is your school's year-round program:
 Voluntary = school age students and staff have options to be in a
non-year round school
  Mandatory = by board of education direction, students and staff are
required to be in a year round school
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 Mandatory with options = most students are mandated, but there are
limited opportunities for parents to request and receive placement 
in a nine-month program.
 Mandatory with options = most staff are mandated, but there are
limited opportunities to request and receive placement in a nine- 
month program.
10. School enrollment: ____under 100  600-699
 100-199  700-799
 200-299  800-899
 300-399  900-999
 400-499  more than 1000
500-599
11 Intersessions are utilized for. Enrichment  Remediation
Both enrichment and remediation
12. Year-Round Program Initiation: Principal initiated_____
Principal did not initiate, neutral or positive 
reaction_____
Principal initially opposed_____
13. Year-round program implemented for (check all which apply):
 Increased space
 Financial savings
 Achievement improvement
 Educational philosophy
 Diversified life styles
 Continuous learning
 Part of a restructuring/innovation
package
 Instruction/curriculum
 Other- Please Specify_________
14. Your school's program level: Elementary
Middle/Junior High____
High School___
15. Grade levels in your building: K -2____ 5-8_____  7-9 _
K-4____  6-8_____  9-12 _
K-5____  7-8_____  10-12
K-6 K-8 K-12
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A Comparison of the National Commission on Excellence in Education 
Recommendations, Goals 2000, and Year-Round Education Advantages
National Commission 
on Excellence in Education
America 2000 Year-Round
Education
Recommendations Goals Advantages
1. More rigorous and 
measurable standards 
with higher expectations 
for academic performance.
1. All children come 
to school ready to 
learn.
1. Increased 
educational 
opportunities. Stable 
learning environment. 
Benefits for special 
needs students.
2. Strengthen graduation 
requirements.
2. Graduation rate of 
90 percent.
3. More effective use of 
school time - and a lengthening 
of school day or year.
2. Increase in 
academic performance
3. Remediation and 
enrichment classes 
during intersession 
periods. Savings in 
space and operational 
budget. Better 
utilization of facilities.
4. Improved teacher 
preparation, salaries, and 
differentiated staffing 
pattern. Competency 
testing for teachers.
3. Student competency 
in selected subjects. 
Preparing students 
to become responsible 
citizens, productive workers 
and lifelong learners.
4. Improved 
attendance. 
Reduced burnout. 
Increased teacher 
pay. Increased 
employment 
opportunities. 
Decreased drop out 
rate.
5. Leadership
Accountability
4. 100 percent adult literacy 
rate.
Opportunities for 
learning pre-school 
through adult.
5. United States will be 
number 1 one in math and science.
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National Commission 
on Excellence in Education
America 2000 Year-Round
Education
Recommendations Goals 2000 Advantages
6. Drug-free, violence 
free schools.
6. Reduced 
vandalism. Fewer 
discipline problems.
7. More 
alternatives for 
flexibility for family 
vacations.
8. Increased parent 8. Increase in
involvement in schools. parent involvement
in school activities, 
volunteer programs, 
and PTA.
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SHARON C. O'DELL
Personal Data:
Education:
Professional
Experience:
Professional
Membership:
Date of Birth: November 25,1951
Place of Birth: Richlands, Virginia
Marital Status: Married
Public Schools, Washington County, Virginia 
Virginia Intermont College, Bristol, Virginia;
Physical Education and Health, B.A., 1974 
Milligan College, Milligan, Tennessee;
Masters of Education, 1994 
East Tennessee State University, Johnson City, Tennessee; 
Educational Leadership and Policy Analysis,
Ed. D„ 1997
Teacher, Cold Spring Elementary School, Bristol, Tennessee, 
1975-1983
Teacher, Sunrise Elementary School, Bluff City, Tennessee, 
1983-1986
Teacher, Weaver Elementary School, Bristol, Tennessee, 
1986- Present
Sullivan County Education Association 
Tennessee Education Association 
National Education Association 
Phi Delta Kappa 
Kappa Delta Phi
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